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ABSTRACT 
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citizenship information; and (3) standardized achievement test 
scores. Data indicate that males are more likely to be retained than 
females, students proposed for retention exhibited poorer attendance, 
citizenship, and attainment of essential skills than did students 
proposed for promotion. Hispanic students appear to be more highly 
represented in the retained group than are students who carry other 
ethnic codes. Citizenship ratings are poorer for students proposed 
for retention than for those proposed for promotion. The major 
recommendation of the study is strategy development at each school to 
improve students' attendance, citizenship, and other factors related 
to attending to the business of school. Appendices include teachers' 
ratings of skills, teachers' comments, and a sample of forms. (SI) 
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EXECOTIVB SUMMART 



PURPOSE AND FEATURES 

As part of a continuing effort to improve Detroit Public Schools, 
the district has been engaged in an examination of promotion and 
retention standards at the elementary school level. This effort has 
spanned several years and included numerous individuals %forking on a 
variety of comnittees • 

The effort, to date, has resulted in the development of a proposed 
support systOK and identification of Essential Learning Skills in 
language arts, mathematics and affective education for Kindergarten 
through Grade 5. It is with the latter item, the Essential Learning 
Skills, that this study is concerned. 

The purposes of this study were to: 

1. Ascertain the potential usefulness of the 
Essential Learning Skills as indicators 
for promotion and retention. 

2. Assess teacher perceptions of the grade 
appropriatmess of the skills after the 
teachers had used them in an actual 
student rating situation. 

3. Gather relational information about 
multiple variables such as attendance, 
skill mastery, length of school enroll- 
ment, the essential skills and the 
promotion and retention status of students. 

This Executive Summary highlights significant findings, conclusions 
and recooniendations presented in the full report. The reader desiring 
more complete information is direcced to the full report available from 
the Research and Evalxiation Department. 



METHODOLOGY 

The Study was designed by a group of individuals representing 
various constituencies within the system and members of the Research and 
Evaluation Department. The committee generated the types of information 
to be ''hered, developed and reviewed forms, and in some cases, 
participaced in presentations to the schools. 

Staff members from five schools participated in the study. 
Forty»eight homeroom and platoon teachers either volunteered or were 
nominated by principals for participation. Time during the regular 
school day was used for the conduct of the study. 



A random saople of ten students per class was selected by the 
Research and Evaluation Department. (Of the resulting sample of 420 
students, 46 (11%) were being considered for retention in their rurrent 
grades.) 

Data collected for each student included mastery and non-mastery 
ratings on each of the Essential Skills in language arts, affective 
education and mathematics; attendance, length of enrollment and 
citizenship information; and standardized achievement teat scores. In 
addition to providing individual student data, teachers rated the 
appropriateness of the Essential Skills for each grade (a sample of 
counselors rated the affective skills also), identified curricular needs 
ior skill instruction, and completed a questionnaire related to the 
ratino process and current promotion and retention policies in their 
schools. Data were collected in June, 1988. 



Findings and Recommendations 



Summarv and Conclusions 

Broadly stated conclusions and findings of the study are presented 
in narrative form; a listing of specifics follows the narrative. 

Data indicate that males are more likely to be retained than 
females, students proposed for retention are also frequently proposed 
for special educaticn and special projects (Chapter 1 and Article 3) 
services; about one half of the retained students received che latter 
services. 

Students proposed for retention exhibited poorer attendance, 
citizenship, and attainment of Essential Skills than did students 
proposed for promotion, within the subject areas of reading and 
mathematics, there were discernible "cut levels" above which students 
were only promoted. However, depending upon the grade and subject area, 
the cut level could range from mastery of just a few objectives to 
•na^tery of nearly all of than, when the percents of students mastering 
individual skills within each subject area were examined, it was found 
that the number of skills for which 75% or more of the students received 
mastery ratings was quite low. In fact, in some cases zero skills fit 
the criteria. A review of students' achievanents on citywide tests 
indicated a lack of correlation between test scores and retention 
recommendations . 

Teachers felt that the majority of Essential skills were 
appropriate but that additional instructional materials would be 
helpful. There was sons indication that staff are not fully aware of 
their schools' proontion/retention policies and the relationship of the 
Strands and Objectives to their schools • curriculum and the Essential 
Skills. They also indicated ciurrently using some type of siibject matter 
mastery assessment to make promotion decisions. "Instructional 
Adjustments" were less frequently mentioned than "Notification of 
Parents" as actions taken before student retention is a fait accompli. 



more specific list of the findings is presented below: 

!• Kales are nearly twice as likely to 
be retained as are females. 

2. Of students proposed for retention, 
all of whom attend schools which 
received Article 3 services, 54% 
received such services. Of the 
46% who did not receive Article 3 
services, not one was liated on their 
school's "Article 3 Ranked Student 
List." 

3. Three students (6.5%) of those 
proposed for retention carry a 
Hispanic ethnic code. One of these 
students is serviced by a bilingual 
program. Hispanic students appear 
to be more highly represented in the 
retained group than are students who 
carry other ethnic codes. Caution 
should be used in interpreting these 
data because of the small number of 
Hispanic students in the sample. 

4. Over ten percent (10.9%) of the 
students proposed for retention had 
been suspended one time. This is in 
contrast to 3.3% of the students 
proposed for promotion who had been 
suspended 1, 2, or 3 times. 

5. Over twenty-three percent (23.9%) of 
the students proposed for retention had 
also been r ecommended for special 
education services. 

6. Students proposed for promotion and 
retention had similar patterns of 
length o£ enrollment in the school 
and classroom. 

7. There is a significant difference in 
the absentee rates between the two 
categories of students with over 70% 
of the retained students being absent 
11 or more days and 43% of the 
promoted students being similarly 
absent. 



8. Citizenship ratings are poorer for 
students proposed for retention than 
for those proposed for prooiotion. 
While 44% of the retained students 
received ratings of "Poor, " only 14% 
of the prooioted students were so rated. 
Conversely while 15% of the retained 
students were rated as "excellent, " 
39% of the promoted students were so 
rated. 

9. In general, there was a significant 
difference in tho number of Essential 
Skills rated as attained between the 
groiqis proposed for retention and 
pronotion. These differences were 
greater for language arts and mathe- 
natics than for affective skills. 

10. Students who had been previously 
retained also were rated as attaining 
lower numbers of objectives. This is 
true at all grades except for Grade 1. 

11. For the entire sanple, in language arts 
and mathsnatics there appears to be 

a "cut score" in the number of skills 
rated as mastered such that below the 
c ut sc ore students may be retained or 
promoted; above the cut score, students 
are only promoted. The cut scores vary 

°^ grade, ranging from mastery 
of 20% to 90% of the Essential Skills. 

12. Within individual classrooms, 14 pairs 
of students were identified such that 
one student was designated for promotion 
and another for retention although the 

2 students had similar ratings for 
skill mastery, when those pairs were 
examined as a cub-study entitled the 
"Matched Case Analysis," it was found 
that the retained member of the set 
was more lilcely tot 

a. Have been enrolled in the 
classroon for a longer period 
of tine; 

b. Also have been recomnended 
for Special Education; 

c. Have been previously retained; 
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d. Have been absent about the 
same number of times but 
tard^ more frequently 

e. Have been given a worse citizen- 
ship rating. 

While the results related to absences and 
enrollment appear to contradict earlier 
findings related to the entire sample, 
these data support the notion that factors 
indicating that students are attending 
to the business of school are related to 
retention decisions. 

13. Vheu student attainments of individual 
ski.lls were examined for the entire 
sa^SQle, it was found thati 

a. The nuinber of skills for which 
75% or more of the students 
attained mastery decreased as 
the grade increased; 

b. The number of skills for which 
75% or more of the students 
received mastery ratings was 
quite low, in some cases only 
2, 1 or 0 skills had over ;5% 
of the students mastering; and 

c. When teachers indicated that 
students did not master 
objectives, the most frequently 
given reason was that the 
skill had been, "taught but 
not mastered. ** 

14. Teachers rated the majority of skills as 
being at an appropriate difficulty level 
for the grade level. 

15. Teachers indicated a need for "instructional 
materials'* and "work sheets" related to 

the skills » Also needed, but to a lesser 
degree, were "tests'* and "instructional 
strategies. " 




16. A review of the citywide achievement test 
scores attained by students proposed for 
retention indicates thatt 



a. Grade 4 HEAP - 4 of 8 students 
proposed for retention were in 
Category 4 for the reading test, 
6 of 8 for the math test. Four 
of the eight students were in 
Category 4 on both the reading 
and math tests. 

b. Grade .) CAT - The group grade 
mean equivalent for reading was 

2 fflonthft lower than the city, 

3 months lower than the national 
norm. For mathematics, the 
group was 5 months below the 
city, 2 months below the nation. 

c. Grade 5 CAT - The group was 
18 months below the city and 
21 months below the nation in 
reading, in mathematics, the 
group was 15 months below the 
city, 14 months below the nation. 

d. ABCS - In general, retained students 
performed at substantially lower 
levels than did students citywide. 
There appears to be a significant 
relationship between retained 
students scores on the ABCS tests 
and the rating of Essential Skills 
mastered only for Grade 2 language 
arts skills. 

17. Teachers spent 6 to 8 minutes completing the 
Essential Skill Check List for each student. 

18. When asked if their school's curriculum was 
"broader than" the Essential Skills, 44% of 
the teachers indicated "Yes . " Compared to 
the "Strands and (X>jectives, " 32% of the 
teachers felt that the schools curriculum 

was broader. This was a subjective assessment. 

19. Teachers in two buildings were unanimous 
in saying that their schools alreacfy had 
a "Retention/Promotion Policy." in the 
other buildings responses were split 
between "Yes," "No," and "In Process." 
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20. The majority of teachers felt that the 
affective education skills on the 
Essential Skills Check List were ** Somewhat^ 
related to citizenship marks. 

21. Ttechers felt that the Essential Skills 
Check List would be most helpful in 
counseling parents and students. They 
also felt that it Movld be somewhat helpful 
in m2dcing and su^qporting promotion and 
retention decisions. 

22. Teachers felt that the Essential Skills 
Check List would be most appropriate for 
use with students considered for retention 
and/or all students. 

23. Teachers indicated that they currently 
make promotion/retention decisions based on 
some assessment of subject matter mastery. 

24. When asked to identify actions taken before 
retaininq a student, teachers most often 
mentioned "notification of parents." 
Instructional adjustments were less 
frequently mentioned. 

\ 

Recommendations \ 

1. Deve^p strategies at each school to Improve 
students* attendance, citizenship, and other 
factors related to attending to the business 
of school. Recommended strategies include: 

a. System-wide form letters to be 
sent home at the beginning of the 
school year informing parents of the 
relationship between retention and 
attendance, tardiness and citizenship. 

b. Letters to be sent after students have 
been absent or tardy for five times 
and at all subsequent intervals of 5. 

c. Mandated home/school contact by letter 
or telephone when a student's citizen- 
ship is denned less than satisfactory. 

d. Parental conferences to accompanif a, b, 
and c above. 
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2. Confer with appropriate governmental authorities to 
adjust Article 3 service guidelines to include students 
for whom test scores are not available and/or are deemed 
to be in need of service at a time in the school year 
after the original selection process has been completed. 

3. Revise the Essential Skills taking into considera- 
tion teachers' perceptions and students' performance 
as presented in this report. 

4. Develop an instructional support system to provide 
assistance to students who demonstrate that they 
may be in danger of not mastering the Essential 
Learning Skills. 

5. Itey uhe Essential Skills to the Detroit Strands and 
Objectives and provide inservice training to staff on 
same. 

6. Provide alternative teaching strategies for retained 
students to insure their success. 

7. Provide assistance to teachers who have students 
whom they feel are qualified for but who do not meet 
Special Education selection criteria. Such assistance 
may take the form of additional staff service, materials, 
or innovative programs to name a few possibilities. 

8. Do not establish a cut-off level for skill attainment 
until the program model has been in operation for 

at least two years. This will insure that teachers 
have knowledge of the Essential Learning Skills and 
sufficient techniques to provide appropriate instruc- 
tion and make valid assessments of mastery. This will 
also allow for the collection of sufficient baseline 
data to make an informed decision regeurdina cut-off 
levels . ^ 

9. Implement a set of promotion and retention 
criteria only if accompanied by a set of 
criteria for remedial actions to be taken 
before retention occurs. 



Issues to be Addressed 

Various issues need to be addressed to insure the establishment of 
an equitable and comprehensive promotion retention policy. Some of 
these issues are presented below. 
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1. Issues related to the making of promotion and 
retention decisions 

a. The promotion of students 
demonstrating subject matter 
knowledge similar to that of 
retained students and vice 
versa 

b. Informing all staff as to the 
presence or absence of school- 
wide promotion/retention policies 

c. Addressing the fact that students 
who were previously retained perform 
at lower levels than non-retained 
students at all grades except Grade 1 

d. Setting appropriate cut levels for 
Essential Skill mastery, if same is 
to be used for promotion/retention 
decisions 

e. Identifying other promotion/retention 
decision factors to be used with ontliers, 
i.e., those students who score below 

the cut level but may be designated 
either for promotion or retention 

2. Measurement related issues 

a. Addressing citywide test score issues 
related to students performing better 
on same than teacher ratings of 
Essential Skill attainments would 
indicate 

b. Identifying the specific, concrete 
data a teacher would need in order to 
check an Essential Skill as attained 

c. The assessment of students reccnanended 
for Special Education services 

3« Issues related to instruction and failure prevention 

a. Addressing the logic of the concept 
that a skill can be taught" but not 
mastered 

b. Identifying concrete sets of 
instruction based activities to 
be conducted when students are in 
a position of possible retention 
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c. The provision of Article 3 services 
to students who are potential 
retentions 

d. Addressing the aj^rooriateness of 
the Essential Skills* j^hen they are 
deemed by teachers tc be at an appro- 
priate difficulty level and yet low 
percents of students appcMu: to be 
attainina thftun; addressing the 
instructional Implications of sa«ne 

e. Assessing what is currently being used 
for instruction for Essential Skills 
which are deemed to be: 

!• At the appropriate difficulty 
level and 

2. Taught but not mastered 



3. In need of instructional 
materials 

f • Providing needed instructional materials 
to staff 

4. Issues related to cooperative efforts of home and 
school 

a. Improving attendance 

b. Decreasing tardiness 

c. Improving citizenship as measiured by 
teacher ratings and suspensions from 
schi'ol. 



2. Their future academic and social performance on 
variables similar to those examined in this 
study. 



but 



Recommendations for Future Studies 




!• If they actua 
1988-89 grade 
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PRQg^AM DESCRIPTION 

As part of a continuing effort to improve Detroit Public Schools 

«"?*9ed in an examination of predion JSl ' 
retention standards at the elementary school level. This effort has 

;S?i2?J of'ISiiSSS."^ ^^"^ ""^^"^ individuals working on a 

The effort, to date, has resulted in the development of a oroiaosed 
l^e^StT rhiSSJis^SS^Sf 2t?^^^^^^^ 

sW ?S:?t^is 11^ Is^^Sc^riS?^' -e-MK 
shown'^Sn JSf^^?* Essential Learning Skills as currently drafted are 



Table 1 
Number of Skills 



Skill Area 


Grade 


Kda 


1 


2 


3 


4 


5 


Language Arts 


12 


13 




13 


12 


10 


Affective 


4 


5 


5 


5 


5 


5 


Mathonatics 


9 


10 


10 


11 


11 


11 



The purposes of this study were to : 

1. Ascertain the potential usefulness of the 
Essential Learning Skills as indicators for 
promotion and retention. 

2. Assess teacher perceptions of the grade 
appropriateness of the skills after the 
teachers had used them in an actual student 
rating situation. 

3. Gather relational information about multiple 
variables such as attendance, skill mastery, 
length of school enrollment, the essential skills 
and the promotion and retention status of students, 



2 

^6 



METHODOLOGY 



Design 



The study was designed by a group of individuals representing 
vaurious constituencies within the structure of the school district 
and menbers of the Research and Evaluation Department. The ccxnmittee 
identified the types of information to be gathered, developed and 
reviewed data collection foxms, and in some cases , participated in 
presentations to the schools. The stucfy comnittee was composed of the 
following individuals: 



Study Committee 



Helen Adams 
John Andary 
Jessie Baker 
Elizabeth Duhn 

Joe Green 

Frances Hill 
Leslie Holland 
Sharon Johnson-Lewis 
Linda Kdlnowski 
Linda Leddick 
Olivette Pearson 
Yvonne Roberts 
Keith Stockwell 



Educational Services 
Research and Evaluation 
Curriculum Development Services 
Coolidge School/Detroit Federation 
of Teachers 

Organization of School Administrators 
and Supervisors 

Detroit Federation of Teachers 
Area F/Special Education 
Research and Evaluation 
MaiThematics Education 
Research and Evaluation 
Language Education 
Area E/Curriculum 
Research and Evaluation 



Data Collection Forms 



In order to answer research questions developed by the committee, 
three data gathering instruments were designed and used in the study: 
(Actual forms are presented in the appendix.) 

1. Student Profile - Student Profiles for Grades 
K-5 had uniform cover sheets for biographical 
information including: 



a. Name, Birthdate, ID Number 

b. Attendance 

c. Special Education Status 

d. Retention History 

e. Citizenship Ratings 
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Each profile also contained listings of language 
arts, affective and mathematics essential skills 
appropriate for the grade level of the student. 
For each skill on the form, teachers were to 
designate student mastery or non mastery. 
Non-mastery was to be indicated as one of 
the following: 

a. Not yet taught 

b. Taught but not mastered 

c. Needs prerequisite skills 

d. Late enrollment 

Skills Rating Forms • The Skills Rating Form contained 
the same skills as listed on the Student Profile. 
Teachers completed forms appropriate to their grade 
level and subject matter of instruction. For each 
skill, teachers were asked to indicate: 

a. For this grade, the objective 
is — (Check one). 

1. Too easy 

2 . ^qpropriate 

3. Too hard 

4. Unclear (needs an example) 

and 

b. Do you have adequate materials to teach 
and rate students on the objective? 

If not, what would assist you? 
(Check all that apply.) 

1. Instructional materials 

2. Instructional strategies 

3. Work sheets 

4 . Tests 

In addition to teacher responses to the questions 
about the skills, a citywide group of counselors was 
aaked to complete Skills Rating Forms for the Affective 
Skills. 

Teacher Questionnaire - This questionnaire asked for 
teachers' assessment of: 

a. Time needed to complete forms, 

b. The schools curriculum compared to the 
Essential Learning Skills and the 
Strands and objectives (Detroit's 
curriculum) , 
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c. School policies related to promotion/ 
retention and affective education, 

d. Students for whom completion of the 
Essential Learning Skills Check List 
would be of assistance, and 

e. What is currently used to make promotion/ 
retention decisions and actions taken 
before retention is mandated. 

Materials were prepackaged for teachers with student 
labels attached containing each student's name, lo 
number, birthdate, grade and school code. 



San^le 

1. Buildings and Teachers 

The study sample was to include one school from each of the 
system's six geogri^hic areas containing elementary schools. Schools 
were nominated for participation by Area Superintendents, in cases 
where more than one school was nominated, principals were interviewed 
about their willingness to participate. The final sample represents 
only five areas as one area's school was unable to participate. 

Teacher involvement was a function of principals, some of 
whom ask for volunteers, while others invited or designated specific 
teachers. Principals arranged for the coverage of participating 
teachers' classes, thereby placing the activity within the regular 
school day rather than creating an additional after school activity 
which would have been subject to teachers' union guidelines. 

Staff members involved in the study participated in an orientation 
meeting in which the purpose and methodology of the stu<fy were 
presented. Forms to be used were also reviewed. Following the 
orientation meeting, staff members were provided several hours to 
coiq)lete the necessary documents. 

The numbers of teachers participating by school and grade are shown 
in Table 2. 
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Table 2 
Teacher Participation 



School 




Grade 






Kda 


1 


2 


3 


4 


5 


Total 


Harms 


1 ■ 


2 


2 


3 


1 


2 


11 


Herman 


1 


1 


1 


1 


2* 


2* 


8 


Bow 


1 


1 


1 


1 


3* 


3* 


10 


Sanders 


1 


1 


1 


1 


1 


1 


6 


Van Zile 


2 


2 


4 


1 


2* 


2* 


13 


Ttotal 


6 


7 


9 


7 


9** 


10** 


48 



*1 teacher was a platoon mathenatics teacher 
**3 teachers are platoon mathematics teachers. 

The building and teacher selection procedure described above 

i!iLS?!« ^^'^ ^ ^^^^ it was not a random 

selection. It did, however, result in a selection of schools embodying 

?r2'i??i-«%i?*'!*'5!'i*^^*'15Ll. ^ °" "^^l® 3, school size rai^ed^ 

iiTrH^^ II!.'?"**?"?*^ ^ °^ ^ schools receive Chapter 1 monies, 
all of than Article 3 funds. 

* ^u***2",^ achievements of the schools are viewed by the measure 

?;«S®i^fJ°"!l^*o*^5^f^®~"5 E (CAT), it is seen that for 

nltil i reading, 2 of the schools are below the city mean, 3 above. For 

Sft? /IS£?f1^^*'"' ^ '^^'^^ 2 equal to, and 2 above the city 

mean. (Table 3} ^ 

For Grade 5 reading, 2 schools are below, 1 equal to and 2 above 
JJl 5 mathematics, 3 schools are below and 2 

above the city mean. (Table 3) 

^rade 4 percents of students attaining objectives on the Michigan 
Educational Assessment Program (HEAP) test of reading were lower than 
the city at 2 schools, higher at 3. Mathematics percents were lower at 
3 schools, higher at 2. (Table 3) w xuw«t at 

Pooled means indicate that, overall, the five schools' test 
perfoznance is higher than citywide performance. (Table 3) 
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The sise of the total student sample is sufficient to generalize to 
the entire Grade student population in Detroit at a 95 confidence 
level and with a 5% sampling error. It is also sufficient to generalize 
to all grades except kindergarten at the 90% confidence level with a 10% 
sas^ling error. Kindergarten is seven students short for this purpose. 
Because, this study focuses so heavily on teacher perceptions , and since 
approximately 2400 teachers would be required to teach Detroit's 
approximately 83,000 students in kindergeurten and Grades 1-5, a random 
sample of 66 teachers (rather than the 42 in the study) would have 
provided a minimally acceptable confidence level of 90% with a 10% 
sampling error. 
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Table 3 

Selected Characteristics of Sample Schools 



School 


Area Code/ 
Geographic 
Location 


Studei 


It Population 


Chi 


Ar3 


CAT (Grade Mean 
Ecruivalents) 


HEAP f% Cateaorv 4^ 


School Size 
Total* 




Sample Size 


Fall 1987 


Fall 1987 


n 


Perc< 
School 


ants 
Study 


Gra( 
R 


ie 3 
M 


Gra< 
R 


ie 5 


Gri 


ide 4 




Harms 


A 

South West 


428 


110 


26 


26 


NO 


YES 


2.9 


3.1 


4.5 


M 
4.9 


R 
75.0 


M 
78.0 




Herman 


B 
West 


569 


60 


11 


14 


YES 


YES 


4.5 


4.2 


4.9 


5.7 


92.4 


98.7 




Bow 


C 

North West 


771 


80 


10 


19 


NO 


YES 


2.9 


3.5 


4.8 


4.9 


69.3 


80.4 




Sanders 


D 

Central 


441 


60 


14 


14 


3fES 


YES 


3.4 


3.5 


5.8 


5.0 


87.5 


77.5 




Van Zile 


E 

North East 


743 


110 


15 


26 


NO 


YES 


4.2 


4.0 


5.2 


6.3 


61.1 


94.7 




Total** 




2952 


420 


14 


100 






3.6 


3.7 


5.0 


5.3 


75% 


85% 




City 


Grade K-5 


82855 












3.1 


3.5 


4,S 


5.3 


71% 


85.3% 





00< 



^Includes counts of special education students. 
**Totals for test scores are pooled means. 
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2 • Students 



Students included in the sample were randomly selected from lists 
of students generated by classroom groups in numeric order by ID 
number. Selection was done by the Research and Evaluation Department. 
A random set of students was also prepared for use in cases where a 
selected student no longer attended the school. 

Randomly selected students' gender and ethnicity characteristics 
are present in Tables 4-5. 



Table 4 

Description of the Sample 
Variables: Sample Size and Gender by Grade 



Grade 


Total 


Gender 


n 


% 


Male 


Female 


n 


% 


n 


% 


Kdg 


60 


14% 


32 


53% 


28 


47% 


1 


70 


17 


35 


50 


35 


50 


2 


90 


17 


39 


43 


51 


57 


3 


70 


17 


33 


47 


37 


53 


4 


60 


14 


21 


35 


39 


65 


5 


70 


17 


35 


50 


35 


50 


Total 


420 


100% 


195 


46% 


225 


54% 



Table 5 

Description of Sample 
Variable: Ethnicity 



Ethnic Group 


District 


Seunple 


1 


American Indian 
or Alaskan Native 


.27% 


1.2 


2 


Asia or Pacific 
Islander 


.62 


.2 


3 


Black 


88 


78.8 


4 


Hispanic 


2 


3.6 


5 


Wliite 


9 


16.0 




Missing Data 


1 


.2 
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Presentation of the Data 



Descriptive 

part o£%hii^^i^/®^^^°" °^ ^^'^ ""^^"^ presents data collected as a 

Table 6 presents the number of students who are currently beina 
Ih^i^ retention per grade as well as the numSS o? stuSliS in 
2?eSSi oJj^* previously retained and the grade at which the 
retention occurred. As can be seen from Table 6, the laroest number of 

^S?n2 ?S ^ *^ i- smallest number of students previousl? 

retained and proposed for retention is at Grade 5. ^ 



Table 6 

Number Currently Considered for Retention 
and Number Previously Retained 



Grade 



Number 
Currently 
Considered 



Retention 



Number 



Kdg 



Previous 

Grade at Which Retained 



Kdg 
1 
2 
3 
4 
5 



7 
13 
9 
6 
8 
3 



0 

7 

8 
19a 
21b 
17c 



1 
0 
0 
1 
0 



5 
1 
5 
0 
4 



6 
4 
9 
2 



7 
10 
9 



3 
0 



Total 



46 



72 



15 



21 



26 



a. 

b. 
c. 



1 student had been retained twice 
4 students had been retained twice 

2 students had been retained twice 
NA - Not Available 



1 
1 
4 
2 
3 



"5 
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Data for the sample were disaggregated to assess the extent 
to which particular variables weie manlfeit in the group proposed 
for retention In contrast to the group proposed for promotion. 
Data are presented in Table 7. 



Table 7 

Niunbers and Percents of 
Students Proposed for Retention and Promotion 
By Selected Variables 





Proposed for 


Variable 


Retention 


Promotion 




n 


% 


n 


% 


Gender: Male 


30 


65 


165 


44 


Female 


16 


35 


209 


56 


Chapter 1 Services 










( f umiAd at 2 schools onlv\ 










0 None 


38 


82.6 


323 


86.4 


1 Reading 


0 


0 


1 


.3 


2 Math 


0 

u 


u 


1 n 


z . / 


3 Reading and Math 


1 


2.2 


14 


3.7 


4 Sumner 


2 


4.3 


13 


3.5 


5 Reading and Summer 


0 


0 


0 


0 


6 Reading and Math 


3 


6.5 


4 


1.1 


7 Reading, Math and Summer 


2 


4.3 


9 


2.4 


Article 3 Services 










0 None 


21 


45.7 


294 


78.6 


1 Reading 


8 


17.4 


36 


9.6 


2 Math 


1 


2.2 


10 


2.7 


3 Reading and Math 


16 


34.8 


34 


9.1 


Bilingual Service 


1 


2.2 


4 


1.1 


Suspensions s 1 time 


5 


10.9 


10 


2.7 


2 times 


0 




1 


.3 


3 times 


0 




1 


.3 


Recommended for Special Education 


11 


23.9 


9 


2.4 



Sums which do not equal 100 eure due to rounding. 
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Data presented on Table 7 indicate that of the students proposed 
for retention — f t~ 

• There are nearly twice as many males as 
females . 

• Eight students (17%) were involved in 
Chapter I programs. This is not surprising 
as only 2 of the 5 schools were Chapter 1 
funded. The eight students represent 73% of * 
those recommended for retention at the two 
Chapter 1 schools. They represent 2% of the 
total Chapter 1 target population at the two 
schools. 

• Over fifty percent (54%) were involved in 
Article 3 programs. (All five schrris were 
Article 3 funded. Further invest' ^tion 
revealed that of the 46% of the students not 
receiving Article 3 services, none were listed 
on their school's "Article 3 RanJced School 
List.") 

• Just over two percent (2.2%) are serviced in 
bilingual programs. (This represents 1 student; 
three students proposed for retention carry a 
Hispanic ethrJc code.) 

• Over ten percent (10.9%) hat* been suspended 
one time. 

• Over twenty-three percent (23.9%) had been 
recommended for special education classes. 

The ethnicity of students proposed for retention is shown in 
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Table 8 

Ethnicity of Students Proposed for Retention 











Proposed 


for 


Rd^enti 1 on 


Ethnicity 


Total 
San^le 


n 


Percent of 
Retentions 


Percent of 
in Sample 




n 


% 








1 American Indian or 
Alaskan Native 


5 


1.2 


0 


0 




0 


2 Asian or Pacific 
Islander 


1 


.2 


0 


0 




0 


3 Black 


331 


78.8 


35 


76.1 




10.6 


4 Hispanic 


15 


3.6 


3 


6.5 




20.0 


5 White 


67 


16.0 


8 


17.4 




12.0 


Tbtal 











The small numbers presented for three of the five groups shown on 
Table 8 make interpretation difficult. There is some indication that 
close review of the promotion/retention status of Hispanic students is 
warranted. 

Length of time enrolled in both the school and the classroom 
%rere examined. Teachers were asked to designate, for both categories, 
one of four percent ranges that best described the percent of the school 
year the student had been enrolled. Percent ranges were 0-25%, 26-50%, 
51-75%, and 76-100%. Results are presented on Table 9. 
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Table 9 



Percent of Time Enrolled 
Students Proposed for Retention and 
Students Proposed for Promotion 



Category and 
Percent Range 



Percent s of Students 



Retention 
n % 



Promotion 

n % 



Enrolled in School 



0 
26 
51 
76 



25 
50 
75 
100 



Enrolled in Classroom 



0 
26 
51 
76 



25 
50 
75 
100 



3 


7 


26 


7 


4 


9 


19 


5 


3 


7 


22 


6 


36 


78 


306 


82 


2 


4 


23 


6 


3 


7 


15 


4 


2 


4 


26 


7 


39 


85 


310 


83 



Data presented in Table 9 indicate a similar pattern of time 
enrolled for students in the group proposed for retention and 
the group proposed for prcHnotion. 

Absences 

The percents of both students proposed for retention and students 
proposed for promotion are presented in Table 10 by school. Data are 
presented as percents of students in each of the two ranges of days 
absent, i.e., 0-10 days and 11 or more days absent- 

rv»rr.oif.^!jf ^ 5** ^L^"**^? *5® reviewed, a trend is noted in that the 
percents of retained students increases in the absence categories as one 
reads from left to right, i.e., lowest to highest number of absences. 
Conversely, the percents decrease for the promoted students. 
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Table 10 

Percents of Students in Two Categories of Absences 



Retain 



School 

1 
2 
3 
4 
5 



Number 
17 
6 
4 
5 
14 



41 
50 
25 
40 
7 



Percents 



11 or more 
59 
50 
75 
60 
93 



Piromote 

I Percents 

Number O-lO I 11 or more" 

92 55 45 

54 69 32 
75 57 43 

55 44 56 
96 59 41 



Sums which do not equal 100 are due to rounding. 

In fact, when all schools are combined, the differences in absences 
for promoted and retained students are significantly different as shown 
in Table 11. 



Table 11 

Percents of Students in 
High and Low Categories of Absences 







Days 


Absent 


Group 


0- 


10 


11 or more 


N 


% 


N % 


Retain 


14 


30 


31 70 


PzciiSOtd 


212 


57 


160 43 



Chi Squeure P<.01 df^l 

This finding clearly indicates a strong relationship between 
attendance and prmotion/retention status of students. 
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Citizenship 



Teachers were asked to rate the citizenship of each student in the 
sample. Citizenship categories were poor, satisfactory and excellent. 
Data are presented in Table 12. Data on this table indicate that while 
44% of the retained students were rated as having "poor" citizenship, 
only 14% of the promoted students were so rated. Conversely, 15% of the 
retaxned students were marked as excellent while 39% of the promoted 
students were so rated. 



Table 12 

Citizenship 
Number and Percents in Each Category 



Numbers and Percents 



Grade 




Retain 


Promote 


Total 


Poor 


Satis . 


Exce. 


Total 


Poor 


Satis . 


Exce. 




n 


% 


n 


% 


n 


% 




n 




n 




n % 


Kdg 


7 


1 


14 


2 


29 


4 


57 


53 


4 


8 


30 


57 


19 36 


1 


13 


4 


31 


7 


54 


2 


15 


57 


13 


23 


23 


40 


21 37 


2 


9 


6 


67 


3 


33 


0 


0 


81 


8 


10 


37 


46 


36 44 


3 


6 


2 


33 


4 


67 


0 


0 


64 


11 


17 


26 


41 


27 42 


4 


8 


6 


75 


1 


13 


1 


13 


52 


11 


21 


24 


46 


17 33 


5 


3 


1 


33 


2 


67 


0 


0 


67 


7 


10 


36 


54 


A 36 


Total 




20 


44 


19 


41 


7 


15 


374 


54 


14 


176 


47 


144 39 



Attainment of Skills 



Presented on Table 13 are the mean number of skills rated as being 
attained by the students recommended for prcxnotion and those recaranended 
for retention. The significance levels for the groups are also 
presented and indicate significant differences between the two groups 
for language arts skills attainment at all grades and mathematics skills 
attainment at all grades except Grade 5. Affective skills attainment 
was significant at the .01 level for kindergarten and Grade A, at the 
.05 level for Grades 1 and 2, and not significant for Grades 3 and 5. 
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Table 13 
Mean Number of Skills Attained 







PrcHnoted 


Retained 








Grade /Subiect 


Kean 


SD 


Mean 


SD 


t-value 


df 


P 


Kindergarten 


















ijanQuage ArvS 

Affective 

Mathematics 


I") 
( 4) 
( 9) 


10.8 
8.1 


2.2 
2.1 


4.4 

Z • 0 

4.3 


2.2 

1 Q 

2.3 


7 18 
3.47 
4.39 


■i8 

58 
58 


<.01 
<.01 


Grade 1 


















Affective 
Mathematics 


( 5) 
(10) 


11.2 
8.7 


2.4 
1.9 


4.2 
2.8 


1.6 

1 • J 

2.9 


2 34 
2.55 
8.81 


68 
68 
68 


< 01 
<.05 
<.01 


Grade 2 


















Affective 
Mathematics 


( 5) 
(10) 


10.0 
d n 

t . u 

7.0 


2.4 
2.7 


4.9 

9 7 

2.0 


2.9 

1 1 

3.0 


5.74 
2.44 
5.21 


88 
88 
88 


< .01 
<.05 
<.01 


Grade 3 


















Affective 
Mathematics 


( 5) 
(11) 


8.5 
3 7 
6.3 


3.8 

1 

1 . w 

2.9 


1.2 
1.8 


1.9 
1.7 


4.65 
1.18 
3.68 


68 
68 
68 


< . 01 

NS 
<.01 


Grade 4 


















Language Arts 

Affective 

Mathematics 


(12) 
( 5) 
(11) 


7.5 
3.5 
5.6 


4.3 
1.8 
3.7 


1.0 
1.3 
1.4 


1.4 
1.6 
1.2 


4.19 
3.30 
3.12 


58 
58 
58 


<.0l 
<.01 
<.01 


Grade 5 


















Language Arts 

Affective 

Mather.atics 


(10) 
( 5) 
(11) 


7.6 
3.3 
5.5 


2.7 
1.9 
3.1 


1.0 
1.7 
2.0 


1.0 
1.5 
3.5 


4.24 
1.50 
1.91 


68 
68 
68 


<.0l 
NS 
NS 



Number in parenthesis indicate the number of skills rated. 
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The means of numbers of objectives rated as being mastered by the 
group of students proposed for retention, the group proposed for 
promotion, the group who had been previously retained and the group who 
had not been previously retained are presented on Table 14, Because 
different numbers of objectives were rated at different grades and for 
the three subject areas, percents of total numbers of objectives 
mastered are presented also. 

An analysis of the data on Table 14 indicates that: 

1. Grade 1 students who %iere previously retained 
were rated as having attained higher percents 
of Language Arts, Affective and Mathematics 
(X>jective8 than students not previously retained. 
At Grades 2-5 exactl} the opposite situation is 
revealed. It must be noted that it is not known 
whether the Grade 1 teachers rating the 
students were the same teachers who retained the 
Grade 1 students at the end of the previous year. 

2. Students proposed for retention attained consis- 
tently lower mastery ratings than did students 
proposed for promotion. The differences were 
greater for Language Arts and Mathematics than 
for Affective skills. 

3. In general, the pexcents of objectives rated as 
having been attained decreases as the grade 
level increases. 
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Table 14 



Number of (X)jective8 Rated, Mean Numbers of Objectives Attained 
and Percents of Total Objectives Rated 



6roup\Subject 



Number of Oblectives^ Mean Number Attained and Percent of Ttotal 





K 

n mean % 


1 

n mean % 


2 

n mean % 


3 

n mean % 


4 

n mean % 


5 

n mean % 


Previously Retained 

Language Arts 

Affective 

Mathenatlcs 


12 HA 
4 NA 
9 NA 


13 10.6 82 
5 4.3 86 
10 9.1 91 


12 7.5 63 
5 2.9 58 
10 5.0 50 


13 6.1 47 
5 3.1 62 
11 4.5 41 


12 3.6 30 
5 2.2 44 
11 2.8 26 


10 5.6 56 
5 2.8 56 

11 4.9 45 


Not Previously 
Retained 

Language Arts 

Affective 

Mathematics 


12 10.1 84 
4 3.7 93 
9 7.7 86 


13 9.8 75 
5 4.0 80 
10 7.4 74 


12 9.7 81 
5 4.0 80 
10 6.7 67 


13 8.5 65 
5 3.8 76 
11 6.5 59 


12 8.2 68 
5 3.7 74 
11 6.2 56 


10 7.8 78 
5 3.4 68 

11 5.5 50 


Proposed Retention 

Language Arts 

Affective 

Mathematics 


12 4.4 37 
4 2.6 65 
9 4.3 48 


13 4.2 32 
5 3 . 2 64 
10 2 . 8 30 


12 4.9 42 
5 2 . 7 54 
10 2.0 19 


13 1.2 9 
5 2.8 56 
11 1.8 16 


12 1.0 8 
5 1.3 26 
11 1.4 13 


10 1.0 10 
5 1.7 34 

11 2.0 18 


Proposed Promotion 

Language Airts 

Affective 

Mathematics 


12 10.8 90 
4 3.8 95 
9 8.1 90 


13 11.2 86 
5 4 . 2 84 
10 8.7 87 


12 10.0 83 
5 4.0 80 
10 7.0 70 


13 8.5 65 
5 3.7 74 
11 6.3 57 


12 7.5 63 
5 3.5 70 
11 5.6 51 


10 7.6 76 
5 3.3 66 

11 5.5 50 



NA - Not applicable as no cases at this grade. 



Tables 15-17 show the number of students at each grade attaining a 
given number of objectives. These tables show that: 

1* For the skill areas of lemguage arts and 
mathematics at most grades there appears to 
be a definite ''cut'* level below which students 
may be retained or promoted and above which 
students are only promoted. 

2. There are cases where retained students mastered 
an equal or greater number of objectives than 
their promoted counterparts. 

3. Except for Grades 4 and 5, there appears to be 
no cut score for affective skills. At all 
other grades this finding would be consistent 
with recommendations issued by the promotion 
retention committee that promotion and 
retention decisions not be based on affective 
skill attainments. 
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Table 15 



Maximum Numbers of Objectives Attained by Students in 
Groups Proposed for Retention and Promotion 
Language Arts (X>jective8 



Number of Students 



Mundaer of 
Objectives 


Proposed Retention 
Grade 


Proposed Promotion 
Grade 




K 


1 


2 


3 


4 


5 


K 


1 




3 


4 


5 


0 








3 


5 


1 








1 


4 




1 






1 


2 




1 








1 


3 


1 


2 


1 


2 


1 




2 


1 


1 




1 


4 


5 


2 


3 


1 


3 


2 




2 








1 


5 


1 


3 


4 


3 


3 


1 










1 


1 


3 


2 


5 


5 


1 


2 




1 






2 


2 


3 




2 


5 


6 




9 


1 

X 








1 




2 


5 


2 


7 


7 




1 










1 




5 


4 


3 


7 


8 






2 








2 




8 


4 


4 


3 


9 


1 




1 








2 




8 


5 


4 


8 


10 














3 




5 


9 


4 


25 


11 














6 


6 


9 


4 


3 


NO 


12 














35 


9 


38 


10 


15 




13 














NO 


26 


NO 


9 


NO 





NO indicates no additional objectives 
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Table 16 



Maximum Numbers of Objectives Attained by Students in 
Groups Proposed for Retention and Promotion 

Affective 



Number of Students 



Number of 
Objectives 




Proposed Retention 
Grade 


Proposed Promotion 
Grade 


K 


1 


2 


3 




S 


K 


1 


2 


3 


4 




0 


1 




1 


1 




1 


1 


1 


4 


5 


6 


7 


1 


2 


1 


2 


1 








1 


5 


3 


3 


10 


2 




3 


1 






1 


2 


5 


6 


7 


8 


7 


3 




4 


1 


2 




1 


3 


9 


6 


9 


3 


4 


4 


4 


2 


3 








47 


2 


11 


9 


5 


8 


5 


NO 


3 


1 


2 






NO 


39 


49 


31 


26 


31 



NO indicates no additional objectives 
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Muoiber of 
Objectives 



0 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 

11 

12 



Table 17 

Maximum Numbers of Objectives Attained by Students in 
Groups Proposed for Retention an Promotion 
Mathematics 



1 
1 
2 
1 
1 



Proposed Retention 
Grad e 

2 



Number of Students 



1 
1 



2 
1 

2 
1 



2 
3 
1 
2 



Proposed Promotion 



Grade 


K 


1 




3 




E 


3 


1 


3 


«j 


7 








1 


1 










2 


2 




D 






3 


4 


4 


8 






5 


4 


2 


4 


1 


2 


9 


13 


5 


10 


1 


5 


6 


9 


2 


6 




6 


12 


7 


6 


9 


14 


5 


8 


4 


2 


5 


34 


8 


14 


3 


4 


2 


NO 


30 


18 


9 


8 


4 




NO 


NO 


5 


4 


6 








NO 


NO 


NO 



MO indicates no additional objectives 
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The nuinber and percent of objectives at the "cut score'* are 
presented in Table 18. Such cut levels for lemguage arts and 
mathematics range from mastery of 20%-90% of the skills* 



Table 18 



Cut Scores 
Maximum Number and Percent of Skills 
Rated as Mastered for Retained Students 



Grade 


Lanauaqe 


Affective 


Mathematics 


n 




n 


% 


n 




K 


9 


75 


4 


100 


7 


78 


1 


7 


54 


5 


100 


9 


90 


2 


9 


75 


5 


100 


7 


70 


3 


5 


39 


5 


100 


4 


36 


4 


3 


25 


4 


80 


3 


27 


5 


2 


20 


3 


60 


6 


55 



Matched Case Analysis 



In an att«iipt to ascertain differences in students designated for 
promotion and retention by specific teachers, an atten^t was made to 
match promoted and retained students within individual classro(»i8 based 
on attainment of the Essential Skills. In some cases matches were 
possible, in others, the differences in skill attainment between 
students proposed for retention and promotion were great enough to 
preclude matching. Table 19 presents the students matched for Skill 
Attainment and the number of skills rated as attained. 
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Table 19 

Students Matched for Skill Attainment 
and 

Number of Skills Rated as Attained 









Student 


Status 


Case 


Class 


Grade 


Retain 


Promote 








L 


A 


M 


L 


A M 


1 


2 


2 


3 


0 


0 


2 


1 1 


2 


3 


2 


9 


4 


0 


B 


4 5 


3 


4 


3 


1 


3 


3 


2 


1 5 


4 


5 


3 


5 


5 


4 


4 


0 4 


5 


6 




3 


0 


1 


2 


0 2 


6 


6 


4 


3 


0 


1 


2 


0 3 


7 


6 




2 


2 


1 


2 


0 0 


8 


7 


4 


0 


1 


0 


V 


2 2 


9 


7 




0 


3 


2 


1 


5 1 


10 


8 




0 


0 


0 


0 


1 0 


11 


9 




0 


4 


3 


0 


4 4 


12 


10 


5 


1 


2 


6 


2 


2 3 


13 


10 


5 


0 


0 


0 


3 


0 3 


14 


11 


5 


2 


3 


0 


1 


0 6 



Keyt L - Language Arts Skills 
A - Affective Skills 
M - Mathematics Skills 
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There were no matches obtainable at the kindergarten and Grade 1 
nt^'k J'l ^' ^ possible. Grade 3 had 2, Grade 4 had 7 and 

Grade 5 had 3. It must be remembered that these matches are from within 
classrooms. Therefore, it is entirely possible that there are better 
matches at the sane grade but from a different school or different 
teacher. The purpose of the present analysis is to look at students who 
were in the same classroom and who were rated as mastering a similar 
number of objectives but were given different promotion and retention 
statuses . 



When the sets are compared (Table 20) it is seen that: 

1. Duration of Enrollment in the schools was the same for 

6 sets, longer for the retained students in 3 sets and 
shorter for the retained students in 2 sets. 

2. Duration of Enrollment in the classroom was the same 
for 8 sets, longer for the retained students in 4 sets 
and shorter for the retained student in 1 set. 

3. Recommendations for Special Education were the same in 

7 sets, "Yes" for the retained students but "NO" for 
the promoted students in 5 sets and the opposite in 1 



4. Previous retention was the same in 10 sets, "Yes" for 
the retained students but "No for the prcanoted students 
in 3 sets and the opposite in 1 set. 

5. Absences fell in the same range for 2 sets, were in 
higher ranges for the retained students in 6 sets and 
in lower ranges for retained students in 7 sets. (This 
contradicts findings presented earlier related to 
absences) . 

6. Tardiness fell in the same range for 7 sets, in higher 
ra»iges for retained students in 5 sets and in lower 
ranges for retained students in 2 sets. 

7. Citizenship marks were the same for 5 sets, better for 
retained students in 3 sets and worse for retained 
students in 6 sets. 



In summary, when students were rated as having attained 
approximately the same number of skills but one student was recomnended 
for promotion whereas the other was recommended for retention, the 
retained member of the set was likely to: 

1. Kave uvm encolled in rhe scnool about the same length 
of tijue. 

2. Have been enrolled in the classrogn a longer period 
of time. — 

3. Also have been recommended for Special Education services. 
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4. Have been previous retained. 

5. Have been absent about the same number of times. 

6. Have been more frequently tard^ . 

7. Have been given a worse citizenship rating. 
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Table 20 



Students Matched for Skill Attainment 
Differences in Other Variables 





Enrolled 












Case 


School 


Class 


Education 


Retention 


Absent 


Tardy 


CitizenshiD 


1 R 


/o 


10 


Y 




e 
3 


e 
3 


P 


P 


76 


76 


Y 


Y 


20 


20 


S 


2 R 




/O 




n 


on 


on 
21) 


s 


P 


76 


76 


N 


N 


5 


5 


E 


3 R 


/D 


7C 


Y 




11 


e 
3 


s 


P 


76 


76 


N 


N 


20 


5 


s 


4 R 


/D 


nc 
/D 


ti 


n 


on 


e 

D 


s 


P 


51 


51 


N 


N 


6 


5 


p 


5 R 


71* 

/o 


/O 


y 


Y 

X 


c 

Q 




n 
r 


P 


51 


51 


Y 


N 


11 


5 


s 


6 R 


7fi 


7^% 
/D 


Y 


Y 


e 

D 




F 


P 


76 


76 


N 


Y 


5 


5 


P 


7 R 


7fi 


7^ 




Y 

X 


c 

Q 


e 
3 




P 


51 


51 


N 


N 


11 


5 


s 


8 R 






Y 


Y 

X 


C 
Q 


e 
3 


P 


P 


76 


76 


N 


Y 


5 


5 


P 


9 R 






N 


Y 


c 
o 


1 1 
XX 


D 

r 


P 


76 




Y 


Y 


11 


5 


s 


10 R 


76 


76 




Y 

X 


1 1 


on 
zu 


P 


P 


76 


76 


N 


Y 


5 


20 


P 


11 R 


— 


76 


Y 


Y 


6 


5 


P 


P 


— 


76 


M 


Y 

X 


1 1 

XX 


11 




12 R 


— 


76 


Y 


y 


11 


11 
X X 


c 
o 


P 




76 


N 


N 


11 


5 


s 


13 R 




76 


N 


N 


20 


6 


s 


P 




51 


N 


N 


6 


5 


p 


14 R 


76 


76 


N 


Y 


20 


6 


p 


P 


76 


76 




Y 


11 


c 


s 


Totals 
















R>P 


3 


4 


5 


3 


6 


5 


3 


R-P 


6 


8 


7 


10 


2 


7 


5 


R<P 


2 


1 


1 


1 


6 


2 


6 



(Ito«l Ye8»2) (P»l S»2 E*3) 



Percents of Students Mastering 

Tables 21-25 show the percents of students rated as mastering 
objectives and the percents in each category of non-mastery. 
Non-mastery categories include "Not Yet Taught,** '^Taught But Not 
Mastered,** **Needs Prerequisite Skills,** and **Late Eiirollment . 

Data on Tables 21-26 show that: 

1. When skills were not mastered, the most 
frequently recorded reason was, **Taught 
But Not Mastered. ** 

2. Seventy- five percent or more of the 
students were rated as having attained 
mastery on — 

Kindergarten 

10 of 12 Language Arts Skills 
4 of 4 Affective Education Skills 
8 of 9 Mathematics Skills 

Grade 1 

7 of 13 Language Arts Skills 
3 of 5 Affective Skills 

6 of 10 Mathematics Skills 

Grade 2 

8 of 12 Language Arts Skills 
3 of 5 Affective Skills 

2 of 10 Mathematics Skills 

Grade 3 

2 of 13 Language Arts Skills 

3 of 5 Affective Skills 

1 of 11 Mathematics Skills 

Grade 4 

0 of 12 Language Arts Skills 
0 of 5 Affective Skills 

0 of 11 Mathematics Skills 

Grade 5 

4 of 10 Language Arts Skills 

1 of 5 Affective Skills 

1 of 11 Mathematics Skills 
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3. In general, the number of objectives 
mastered by 75% or more of the students 
decreased as the gra'^<? increased. Grade 4 
is particularly outstanding as there were 
no objectives at this level which were 
mastered by 75% or more of the students. 



Teachers' Ratings of Skills 

Teachers were asked to rate the essential skills as beino 
"Too Easy," "Appropriate," Too Hard," or "Unclear—Needs an 
Example. - m addition, teachers were asked to indicate if 
"Instructional Strategies," "Work Sheets," and/or "Ttests" would 
assist them in teaching the skills and rating students. Eighteen 
counselors from across the city also rated the Affective Education 
Skills. These ratings by skill by grade are presented in Appendix A 
of this report. An overview of the findings follows: 

Language Arts Skills 

Al^l Xsngiaignrts^ Skills in Kindergarten and 
Grades 1-5 were deemed to be at the appropriate 
level of difficulty by all or a majority of the 
teachers. Several Grade 3 skills were rated as 
being too difficult by more than one teacher. 

Affective Education Skills 

While the majority of teachers rated the 
Affective Education Skills at all grades as 
being of an apprqpriate difficulty level, there 
were many instances, especially at the lower 
grades, where teachers indicated that the skills 
were unclear and in need of examples. 

Mathenatics Skills 

All Mathenatics Skills at all levels were deemed 
to be at an appropriate level of difficulty. 
Specific skills at Kindergarten and Grade 3 were 
rated as either too easy or too difficult by mor« 
than one teacher. 

When asked about needs related to instruction and assessment 
of objectives, teachers indicated that for both Languaae Arts and 
Matnesaatics ths grsatest need was for "instructional Materials" 
followed by "Work Sheets." Also needed, but to a lesser degree, 
were "Tests" followed by "Instructional Strategies." 
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Teachers indicated that for Affective Education slcills the greatest 
need was for Instructional Materials.'* Other areas, presented in 
descending order of need, were "Instructional Strategies, ''Work 
Sheets," and "Tests." 

The reader who wishes to obtain information on specific skills is 
directed to Appendix A. 
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Table 21 

Objective Mastery 
Percents of Teacher Ratings 
Kindergarten 
n»60 



Objective 


Mastery 


Mon-Mastery 


Mot Yet 
Tauaht 


Taught But 
Not Mastered 


Needs 
Prerequiste 


Late 
Enrollment 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% ^ 


Aff 
% 


Math 
% 


Lang 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 

% 


1 


78 


93 


92 








5 


7 


8 














2 


93 


88 


95 








7 


12 


5 


2 












3 


88 


92 


98 








10 


8 


2 


2 












4 


93 


95 


98 








7 


5 


2 


2 












5 


82 




95 








17 




3 


2 












6 


80 




58 






30 


18 




10 














7 


73 




83 








25 




15 














8 


85 




87 








15 




13 














9 


87 




92 








13 




8 














10 


75 












25 


















11 


63 






10 






27 


















12 


93 












23 


















13 































Sums less than 100% are due to missing data 
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Table 22 



Objective Mastery 
Percents of Teacher Ratings 
Grade 1 
n=70 



Objective 


lb 


istery 


Hon-Masterv 


Not Yet 
Tauaht 


Taught But 
Not Mastered 


Needs 
Prerequisite 


Late 
Enrollment 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


1 


80 


71 


56 




14 




17 


10 


43 


1 


1 






1 




2 


83 


80 


84 








14 


19 


14 


1 












3 


71 


74 


90 


1 






26 


24 


9 














4 


60 


97 


64 


1 


14 




37 




33 










1 




5 


64 


81 


83 








33 


3 


16 














6 


80 




81 








17 




14 






1 








7 


86 




63 








11 




31 






1 








8 


77 




70 








20 




23 






1 








9 


67 




90 








33 




7 














10 


56 




77 








43 




20 














11 


74 












23 












1 






12 


86 












11 


















13 


99 
































Table 23 



Objective Master/ 
Percents of Teacher Ratings 
Grade 2 
n»90 



Objective 




seta: 




Non-Mastenr 


Not Yet 
Tauaht 


Taught But 
Not Mastered 


Needs 
Prerequisite 


Late 
Enrollment 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 
% 


Lang 
% 


Aff 
% 


Math 

nGi wit 

% 


JJGI1A\J 

% 


% 


% 


1 


86 


84 


59 








13 


13 


34 


1 










3 


2 


83 


70 


74 








16 


29 


19 












3 


3 


80 


66 


84 








18 


33 


12 


2 


1 










4 


73 


80 


62 








23 


18 


33 


2 










1 


5 


84 


90 


83 








13 




12 


2 










1 


6 


81 




70 








18 




27 


1 




1 








7 


83 




46 








16 




48 


1 












8 


73 




62 








26 




30 


1 










3 


9 


62 




66 








37 




30 


1 










1 


10 


73 




47 






22 


26 




27 












1 


11 


92 






1 






7 


















12 


82 












18 


















13 

































Table 24 

Objective Mastery 
Percents of Teacher Ratings 
Grade 3 
n=70 



tt>jective 

1 

2 

3 

4 

5 

6 

7 

8 

9 
10 
11 
12 
13 



Mastery 



Lang 
% 

51 
66 
63 
63 
67 
87 
61 
51 
31 
57 
56 
76 
54 



[ATT 
_% 

80 

77 
67 
81 
54 



MatE" 
% 

31 
59 
79 
43 
53 
66 
51 
59 
60 
40 
60 



Not Yet 
Taught 



Lang 

% 

27 



14 



ign 



MatE 
% 

54 
1 



13 
13 



Taught But 
Not Mastered 



Non-Mastery 



Lang 
% 

19 
31 
34 
36 
30 
11 
34 
44 
54 
41 
40 
21 
41 



_% 
13 
16 
26 
13 
40 



MatK 
% 

11 
37 
20 
56 
46 
33 
46 
40 
37 
46 
24 



Prerequisite 



Lang 
% 

3 
3 
3 



m 
% 

6 
6 
6 
4 
4 



Math] 
% 



Late 
Enrollment 



Lang 
% 



% 



Math 
% 



Table 25 



Objective Mastery 
Percents of Teacher Ratings 
Grade 4 
n»60 



Objective 


Hi 


18 tS] 




Non-Mastery 


Not 
Tau( 


Yet 
iht 


Taught But 
Not Mastered 


HockIs 
Prerequisite 


Late 

Enrollment 


Lana 


Aff 
% 


Math 
% 


Lang 


Aff 
% 


Math 
% 


% 


% 


% 


% 


Aff 1 Math 
% % 


% 


ITT 
All 

% 


Math 
% 


1 


40 


72 


18 








63 


se^ 


15 


12 


2 




5 






2 


2 


60 


63 


45 










21 


28 


48 


5 


7 


5 








3 


53 


57 


73 










40 


28 


20 


7 


15 


5 








4 


50 


67 


43 








15 


45 


27 


25 


5 


7 








3 


5 


53 


65 


38 








17 








J 


10 


2 








6 


62 




70 










32 




13 


7 




13 






3 


7 


68 




32 










15 




60 


7 




8 








8 


68 




43 


1 








27 




53 


2 




3 








9 


40 




45 








12 


53 




28 


2 




12 






3 


10 


50 




57 










43 






5 




13 






3 


11 


52 




35 








12 


43 






3 












12 


63 














35 


















13 
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Table 26 

Objective Mastery 
Percents of Teacher Ratirige 
Grade 5 
n=70 



Objective 


Mastery 


Non-Mastery 


Not Yet 
Tauaht 


Taught But 
Not Mastered 


Prerequisite 


Late 
Enrollment 


TfflllKJ 


Aff 
% 


Math 
% 


% 


Aff 

t 


% 




% 


% 


% 


iiLL 

% 


If 

% 


Lang 
% 


Alt 
% 


natn 

% 


1 


79 


56 


36 






29 


20 


40 


34 




1 


1 








2 


71 


74 


54 








27 


21 


41 






3 






1 


3 


67 


61 


39 








-0 


33 


59 




1 


1 






1 


4 


84 


59 


23 






29 


21 


37 


46 






1 








5 


84 


77 


44 




13 




14 


6 


50 






1 






1 


6 


84 




80 








13 




20 














7 


67 




57 








30 




37 






4 






1 


8 


56 




40 








43 




56 






3 






1 


9 


63 




40 






14 


36 




43 






3 








10 


70 




56 






14 


29 




30 














11 






67 












30 












1 


12 
































13 
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Cltwlde Test Scores 



Tables 27-29 present citywlde test score data for students proposed 
for retention and students citywlde. 



a. HEAP 

Table 27 presents attainments on the Michigan Educational 
Assessment Program (HEAP) test administered to students In the Fall of 
Grade 4. HEAP scores are presented both as the number of objectives 
attained and the Category of Achievement with Category l Indicating 
mastazy of approximately 0-*24 percent of the objectives. Category 2 
mastery of 25-49 percent. Category 3, 50-74 percent, and Category 4, 
75-100 percent. 

An analysis of reading objective attainments for the eight Grade 4 
students proposed for retention shows that one student Is In 
Category 1, 3 are In Category 2 and 4 are In Category 4. For mathe- 
matics, one student Is In Category 1, 1 Is In Category 3 and 6 are In 
Category 4. 

When teacher ratings of attainments of reading Essential Skills are 
considered, of those In HEAP Reading Category 4, 2 were rated as having 
mastered 0 Essential Skills, 1 mastered 2 of the 12 skills and 1 
mastered 3 of the 12 skills. Students In HEAP Mathematics Category 4 
were rated as having attained 0, 1 or 3 of the mathematics Essential 
Skills. 

A content review of the MEAP objectives and the Essential Sldlls 
for Grade 4 mathematics indicates that the Essential Skills are at a 
higher difficulty level than the MEAP objectives. For example, while 
the imp tests multiplication of a t%io digit number by n,** the 
Essential Skills require the nultlpllcatlon of two 2-diglt numbers. It 
must be remembered that idille the MEAP assesses skills which were to be 
learned prior to entry in Grade 4, the Essential Skills purpozrt to 
identify skills required for exit from Grade 4. The Essential Skills in 
reading appear to more closely paralleled the Grade 4 MEAP objectives. 



b. CAT 

When Fall, 1987 Grade 3 California Achievement Test results are 
examined (Table 28) it is seen that the students proposed for retention 
have a Grade Mean Equivalent 2 months below the citywlde mean in reading 
and 5 months below in mathematics. In reading and mathematics/ two of 
the six students scored above the city mean and national norm. At Grade 
5, all three students are below the city mean for both reading and 
mathematics. 
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Table 27 



Michigan Educational Assessment Program (MEAP) 
Fall 1987, Grade 4 
Number of Objectives Mastered and Category of Attainment 
Essential Skills Attainments as Rates by Teachers 
Grade 4 Students Recomronded for Retention 



Attainments 



student 


Objectives 


Cateoory 


Essential Skills 






R 


H 


R 


M 


1 


12 


24 


2 




0 


0 


2 


10 


19 


2 




0 


3 


3 


25 


27 


4 




n 


n 
u 


4 


0 


0 


1 




0 


2 


5 


19 


25 


4 




3 


1 


6 


7 


22 


2 




3 


1 


7 


21 


26 


4 




2 


1 


8 


21 


27 


4 




0 




Percent In 
Category 4 

City 






50.0 
71.0 


75.0 
85.3 







♦25 Reading Objectives T,3ted 
*28 Mathematics Objectives 
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Table 28 



California Achievement Tests 
Fall 1987, Grade 3 and 5 
Grade Mean Equivalents and Essential 
Skill Attainments as Rated by Teachers 
Grades 3 and 5 Students Reconmended for Retention 



Grade and 
Student 


Grade Mean Equivalents 

R 1 M 


Essentia 

D 


1 Skills 


Grade 3 






I\ 


A 


1 


1.9 


1.7 


n 
u 


3 


2 


NA 


NA 


0 


0 


3 


3.0 


3 . 6 


1 


0 


4 


3.9 


3.1 


U 


1 


5 


A n 
4.0 


5.2 


5 


A 
■t 


6 


2 . 7 


2.9 


1 




Sasqple Mean* 


2.9 


3.0 


1.2 




Citywide Itean 


3.1 


3.5 






National Norm 


3.2 


3.2 






Grade 5 










1 


3.5 


4.7 


1 


6 


2 


3.0 


3.9 


0 


0 


3 


2.8 


2.6 


2 


0 


Sample Mean* 


3.1 


3.8 


1.0 


2.0 


Citywide Mean 


4.9 


5.3 






National Noinn 


5.2 









Note: Means are calculated using scale scores and are not, 
therefore, a mean of means. 
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ABCS 



The Aflsessment of Basic Curriculum Skills (ABCS) Tests were 
analyzed for students proposed for retention who had taken the test. 
Table 29 shows the comparison in percents of retained students and 
citywide students lustering each objective. Grade 5 was omitted from 
the table as the sanqple of two retained students with test scores was 
too small for comparison. 

Objectives are arranged so that those where the percent of retained 
students attaining mastery is equal to or greater than the percents 
citywide are in the left column. The right column contains objectives 
for which greater percents of citywide students attained mastery. Data 
on Table 29 indicate that, in general, retained students performed at 
substantially lower levels than did students citywide. Ndtable 
exceptions (objectives on which retained students performed at levels 
equal to or better than students citywide) includes 

Reading 

Grade 2 - vocabulary 
Grade 3 - Vocabulary 
Grade 4 - Sequence 

Writing 

Grade 1 - First Name 
First /Last Name 
Conventions 

Grade 2 - First/Last Name 
Address 

Sentence Development 

Grade 3 - First/Last Name 
Address 

Sentence Develofxnent 

Grade 4 - Sentence Development 

Mathematics 

Grade 1 - Measurement 

Grade 3 - Estimation 
Geometry 
Measurement 
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Table 29 

Assessment of Basic Curriculum Skills (ABCS/ Tests 
Retained Students CoB^>eu:ed to Citywide 



Retained Greater Than or 
Equal to Citvwide 



Retained Less Than 
Citwide 



Objective Retained! City% Objective Retained% City% 



Grade 1 - Retained n«ll 
Reading - 8 Objectives 



Decoding 


64 


90 


Reality 


27 


67 


Main Idea 


9 


35 


Details 


18 


75 


Sequence 


27 


64 


Generalizing 


73 


90 


Conclusions 


18 


4b 


Inference 


18 


57 



First Name 
F/Last Name 

Conventions 



100 
100 

71 



Writing - 4 Objectives 

96 
93 



67 



Measurement 



82 



80 



Sent. Dev. 


50 


78 


9 Objectives 






Operations 


27 


57 


Numeration 


18 


fA 


Estimation 


18 


48 


Patterns 


27 


58 


Geometry 


55 


67 


Sets/Logic 


82 


86 


Funct./Rel. 


9 


41 


Stat. Prob 


64 


71 



Vocabulary 



Grade 2 - Retained n"9 
Reading - 9 Objectives 

100 94 



Reality 


33 


92 


Main Idea 


33 


72 


Details 


50 


81 


Sequence 


17 


46 


Cause/Effect 


50 


89 


Generalizing 


50 


90 


Conclusions 


33 


60 


Inference 


17 


68 
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Table 29 (Cont'd) 



Assessment of Basic Curriculum Skills (ABCS) Tests 
Reta^- d Students Compared to Citywide 



Retained Greater Than or Retained Less Than 
Equal to Citywide Citywide 

Objective Retained% City% Objective Retained! City% 

Rriting ^ 7 Objectives 

F/L Name 100 97 

Address 100 89 

Sent. Oev« 83 81 

Conventions 50 65 

Spelling 78 92 



Matheaatics * 9 Objectives 



Operations 33 72 

Numeration 33 42 

Estimation 33 56 

Patterns 33 53 

Geometry 67 79 

Measurement 33 77 

Sets /Logic 56 71 

Funct./Rel. 44 64 

Stat. Prob 78 87 



Grade 3 « Retained n«6 
Reading 9 objectives 



Vocabulary 100 94 



Reality 


33 


92 


Main Idea 


33 


72 


Details 


50 


81 


Sequence 


17 


46 


Cause/Effect 


50 


89 


Generalizing 


50 


90 


Conclusions 


33 


60 


Inference 


17 


68 



ntlting - 7 Objectives 



F/L Name 100 98 

Address 100 89 

City/State 100 86 
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Sent. Dev. 50 71 

Conventions 0 56 

Spelling 33 76 

Gram ./Usage 17 50 



Table 29 (Cont'd) 



Assessment of Basic Curriculum Skills (ABCS) Tests 
Retained Students Compared to Citywide 



Retained Greater Than or 
Equal to Citwide 



Retained Less Than 
Citvwide 



Objective 



Retained% City% 
MathsMtics 



Estimation 

Geometry 
Measuronent 



50 

67 
67 



32 

52 
49 



Objective 

9 Objectives 

Operations 
Numeration 

Patterns 



Sets /Logic 
Funct./Rel. 
Stat. Prob 



Sequence 



60 



Grade 4 - Retained n>S 
Reading - 9 Objectives 

Vocabulary 
Reality 
Main Idea 
Details 

60 



Sent. Dev. 



Cause/Effect 
Generalizing 
Conclusions 
Inference 

Writing - 5 Objectives 

100 69 

Conventions 
Spelling 
Gram. /Usage 
Paragraph 

MathBMtics - 9 Objectives 

Operations 

Numeration 

Estimation 

Patterns 

Geometry 

Measurement 

Sets /Logic 

Funct./Rel. 

Stat. Prob 



17 
0 

33 



50 
33 
17 



40 
0 
60 
40 



40 
40 
60 
20 



40 
0 
20 
40 



0 
0 

20 
0 
0 

20 
0 
0 
0 



Retained% City% 



46 

56 

48 



71 
35 
36 



78 
46 
68 
62 



82 
60 
62 
59 



59 
51 
65 
65 



39 
25 
38 
26 
37 
51 
26 
29 
38 



60 
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Table 30 shows a student toy student presentation of the number and 
percent of skills rated as attained on the Essential Skills Check List 
and as measured toy the ABCS Tests. For purposes of this comparison, the 
reading and writing objectives on the ABCS Tests have been combined to 
form a set of skills more cooiparable to the Essential Skills for 
Language Arts« 

When percents of objectives mastered are cooipared it is seen that, 
in general, students were rated as having mastered a lower percent of 
skills on the Essential Skills ::heck List than on the ABCS Itests. 

The number of students who attained Essential Skill Ratings equa. 
to or greater than A3CS mastery scores are shown below for all cases 
where complete data were available. 



Grade 1 n-11 

Language Arts 3 

Mathematics 4 

Grade 2 n»9 

Language Arts 3 

Itot" atics 2 

Grade 3 n^6 

Language Arts 0 

Mathematics 1 

Grade 4 n=5 

Language Arts 1 

Mathematics 4 

Grade 5 n-2 

Language Ai.cs 1 

Mathematics 2 
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Table 30 

Number and Percent of Essential SkilJs 
and ABCS Objectives Mastered 



Grade 


Student 


I Essential Skills 


i ABCS 


Lana Arts 


Math 


1 Lang Arts 


Math 


n 


% 


n 






n 


% 




1 


5 


39 


4 


40 


Q 


Q1 


5 


56 




2 


3 


23 


0 


0 


1 


Q 


4 


44 




3 


4 


31 


9 


90 


4 




2 


22 




4 


5 


39 


3 


30 


4 


36 


2 


22 




5 


4 


31 


3 


30 


5 


46 




A A 

44 




6 


6 


46 


8 


80 


5 


4^ 


5 


56 




7 


3 


23 


1 


10 


4 


JO 


0 


0 




8 


3 


23 


4 


40 


10 


Q1 


7 


78 




9 


4 


31 


0 


0 


7 


64 


5 


56 




10 


2 


15 


0 


0 


3 


27 


6 


67 




11 


2 


15 


0 


0 


3 


27 


2 


22 


2 


1 


8 


67 


7 


70 


12 


ou 


8 


89 


2 


2 


3 


25 


2 


20 


5 


33 


5 


56 


2 


3 


1 




n 
u 


n 1 
1 


3 


20 


2 


22 


2 


4 


3 


25 


0 


0 


3 


20 


0 


0 


2 




2 


17 


0 


0 


2 


13 


1 


11 


2 


6 


6 


50 


7 


70 


10 


67 


3 


33 


2 


7 


4 


33 


2 


20 


11 


73 


8 


89 


2 


8 


9 


75 


4 


40 


13 


87 


7 


78 


2 


9 


8 


67 


0 


0 


5 


33 


3 


33 



Table 30 (Cont'd) 



Number and Percent of Essential Skills 
and ABCS (»>jectives Mastered 



Grade 


Student 


Essential 


Skills 


ABCS 


Lana Arts 


Math 


Lang Arts 


Math 


n 


% 


n 


% 


(R & W| 


n 


% 


5 




5 


39 


4 


36 


7 


47 


6 


67 


3 


2 


0 


0 


0 


0 


3 




2 


22 


3 


3 


0 


0 


3 


27 






0 


0 


3 


4 


0 


0 


1 


9 


9 


60 


3 


33 


3 


5 


1 


8 


0 


0 


11 


73 






3 


6 


1 


8 


3 


27 


7 


47 


4 


44 


4 


1 


2 


17 


1 


9 


9 


64 


0 


0 


4 


2 


0 


0 


0 


0 


3 


21 


1 


11 


4 


3 


0 


0 


3 


27 


5 


36 


1 


11 


4 


4 


3 


25 


1 


9 


2 


14 


0 


0 


4 


5 


3 


25 


1 


9 


9 


64 


0 


0 


5 


1 


1 


10 


6 


55 


7 


50 


0 


0 


5 


2 


2 


20 


0 


0 


1 


7 


0 


0 
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^f55*™" Order Correlation Coefficients were used to assess 
the difference between the ranks of the paired observations £°/^^®^^ 

!?:?? '^f^ f ^ mastery data for Langua^ Art! and 
?iSi2S?J°'' mathenatics. The coefficients which result arTL^ 
A °" * -1.000 (perfect inverse correlation) to 

2;2£fli72n?S"^^*'=^°"^ to +1.000 rpiSect correlat!oS° JSe ^ 
coefficients are presented on Table 30.1 below for JciAdergarten throuoh 

s^dSnJs (f?*'^ ^ °^ extrem^JSlf SSm£^°Sf 





Table 30.1 






Spearman Rank Order Coefficients 


Grade 


Language Arts 


Mathematics 


1 


.5189 


.0477 


2 


.8432 


.7175 


3. 


.3914 


.2648 


4 


.0811 


.0000 



hir^h 4 which a sufficiently 

obtained. This indicates that Grade 2 
iSSSSnt! «inilariy in language arts as rated by the two 
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Teachers* Questionnaires 



Teachers were asked to indicate the amount of time required to 
complete the ratings for one student. Results are shown in Table 31. 
Times are shoim for self-contained teachers (ccxnpleted rating forms in 
all three areas for platoon teachers who ccxnpleted language arts and 
affective ratings, and for platoon teachers who completed mathematics 
ratings . 



Table 31 
Time Required Per Student 



Areas Rated 



Self-contained (3 Areas) 

Platoon (Language Arts 
and Affective) 

Platoon (Mathematics) 



Number 



29 

8 
6 



Minutes 



Range 



3-20 

2- 12 

3- 10 



Mean 



7.6 

6.4 
6.2 



As shown on Table 31, teachers in self-contained classrooms who 
conqpleted rating forms in three areas required more time than did 
platoon teachers. These self-contained teachers indicated that it took 
approximately 8 minutes per student whereas platoon teachers required 
just over 6 minutes per form. The range indicates that task ccmipletion 
for individual teachers took from 2-20 minutes. 



When asked to indicate weather their school's language arts emd 
mathematics curriculum was less than, nearly identical to, or broader 
than the essential skills, 56% of the responding teachers indicated that 
the school's curriculum was "nearly identical** and 44% indicated that it 
was ''broader.'* 



Teachers were also asked to compare the school's language arts and 
mathematics curriculum to the District's curriculum known as the 
'*Strands and Ob jectives . ** (The Strands and Objectives were reviewed 
during the original inservice session.) Of the responding teachers, 
68% indicated that the schools curriculum was "nearly identical,** 32% 
indicated that the schools curriculum was "broader." 

It is notable that nearly the same percents indicated that the 
curriculum of the school was nearly identical to both the Essential 
Skills and the Strands and (^jectives. Since the Essential Skills are 
intended to be a subset of the Strands and Objectives, one would expect 
that if the school's cuniculum was identical to the Strands and 
Objectives that that same curriculum would be identified as broader than 
the Essential Skills. These confounded data could be the result of a 
misunderstanding of the terms "Essential Skills" and "Strands and 
Objectives." 
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When asked if theix school had a promotion/retention policy, 
teachers in 2 buildings unanimously answered "yes." in the other 
buildings responses were split between "Yes," "In Process, " "No," and 
Don't Know". In total, 26 teachers responded "Yes," 11 responded 
"In Process," 8 responded "No," 1 responded "Don't Know," and 2 did not 
respond. 

1-.,,*^" school had a procedure for keeping track of 

skills in the affective area, teachers in two buildings unanimously 
responded "NO. " In the other three buildings responses were split 
between "Yes" and "N6." In all, 14 teachers responded "Yes." 27 
teachers responded "No." 

When asked the degree to which the affective education skills on 
the Essential Skills Check List are related to the citizenship marks 

^ teacher responded "Not at All," 34 said "Somewhat," 
and 12 said "Completely," 

Teachers were asked the degree to which the Essential skills Check 
List would help them in certain ways. Responses are shown below. 

To what degree would the Essential Learning Skills Check List help 

you — *^ 





Not 


at All 


Somewhat 


Quite a Bit 


make promotion 
decisions? 


3 


(6%) 


31 (66%) 


13 (28%) 


counsel parents 
and students? 


3 


(6%) 


24 (51%) 


20 (43%) 


support promotion 
decisions? 


1 


(2%) 


30 (64%) 


16 (34%) 



Over one->ialf of the respondents feel that the check list would be 
somewhat helpful in all three areas. Over one-fourth of the respondents 
feel that it would be quite useful, especially in the counseling of 
parents and students where 43% indicated likewise. 

Teachers were asked to indicate the one group out of 6 for whom 
completion of the check list would be most appropriate. Responses were: 

All Students 45% 

Students receiving Chapter 1 

or Article 3 services 4% 

Bilingual students 0 

Special Education students 0 

Students considered for 

retention 47% 

Others (Listed by respondents 

as those with special learning, 

social , or emotional problems ) . 4% 
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Tsachers were asked to identify what they currently use to decide 
promotion and retention and what actions they taJce before retaining a 
student. 

Responses indicate tha': teachers primarily use some assessment of 
subject matter mastery. OtJier factors mentioned include age, maturity, 
%rork habits/social habits, attendance, and class participation. 

Actions taken include informing parents, adjusting instruction, 
counseling students, providing extra homework, assessing eligibility for 
Chapter 1 and Article 3 programs, reteaching, and tutoring. By far the 
most frequently given response was related to notification of parents as 
to the possibility of retention. 

A complete listing of teacher responses is provided in Appendix B. 



Summary and Conclusions 

Broadly stated conclusions and findings of the stu(fy are presented 
in narrative form; a listing of specifics follows the narrative. 

Data indicate that males are more likely to be retained than 
fMtales. Students proposed for retention are also frequently proposed 
for special education and special projects (Chapter 1 and Article 3) 
services; about one half of the retained students received the latter 
services. 

Students proposed for retention exhibited poorer attendance, 
citisenship, and attainment of Essential Skills than did students 
proposed for promotion. Within the subject areas of reading and 
mathsmatice, there were discernible "cut levels" above which students 
were onlv promoted. However, depending upon the grade and subject area, 
the cut level could range from mastery of just a few objectives to 
mastery of nearly all of them. When the percents of students mastering 
individual skills within each subject area were examined, it was found 
that the number of skills for which 75% or more of the students received 
mastery ratings was quite low. In face, in some cases zero skills fit 
the criteria. A review of students' achievements on citywide teats 
indicated a lack of correlation between test scores and retention 
recoonendations . 

Ttechers felt that the majority of Essential Skills were 
appropriate but that additional instructional materials would be 
helpful. There was some indication that staff are not fully aware of 
their schools' promotion/retention policies and the relationship of the 
Strands and Objectives to their schools' curriculum and the Essential 
Skills. They also indicated currently using some type of subject matter 
mastery assessment to make promotion decisions. "Instructional 
Adjustments" were less frequently mentioned than "Notification of 
Parents" as actions taken before student retention is a fait accompli. 




A more specific list of the findings Is presented below: 

1. Males are nearly twice as likely to 
be retained as are females. 

2. Of students proposed for retention, 
all of whom attend schools which 
received Article 3 services, 54% 
received such services. Of the 
46% who did not receive Article 3 
services, not one was listed on their 
school's "Article 3 Ranked Student 
List." 

3. Three students (6.5%) of those 
proposed for retention carry a 
Hispanic ethnic code. One of these 
students Is serviced by a bilingual 
program. Hispanic students appear 
to be more highly represented In the 
retained grou^ than are students who 
carry other ethnic codes. Caution 
should be used In Interpreting these 
data because of the small number of 
Hispanic students In the safl^le. 

4. Over ten percent (10.9%) of the 
students proposed for retention had 
been suspended one time. This is In 
contrast to 3.3% of the students 
proposed for promotion who had been 
suspended 1, 2, or 3 times. 

5. Over twenty«three percent (23.9%) of 
the students proposed for retention had 
also been r e cosmended for special 
education services. 

6. Students pressed for promotion and 
retention had similar patterns of 
length of enrollment in the school 
and classroom. 

7. There is a significant difference in 
the absentee rates between the two 
categories of students with over 70% 
of the retained students being absent 
11 or more dayii end 43% of the 
promoted students being similarly 
absent. 
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8. Citizenship ratings are poorer for 
studtentii proposed for retention than 
for thoM proposed for promotion. 
Nhil€ 44% of the retained students 
received ratings of -Poor, - only 14% 
of the promoted students were so rated. 
Conversely whilo 15* of the retained 
students were rated as **excellent, 

39% of the proiicted students were so 
rated. 

9. In general, there was a significant 
dif fere;ice in the number of Essential 
Skills rated as attained between the 
iroup'i proposed for retention and 
promr^tion. Vhese differer«res were 
gre&tver for language arts and mathe- 
matics man for affective skills. 

10. Students who had been previously 
retained also were rated as attaining 
lower numbers of objectives. This is 
true at all grades except for Grade 1. 

11. For the entire san^le, in language arts 
and mathematics there appears to be 

a **cut score*" in the nunter of skills 
ated as mastered such that below the 
cut score students may be retained or 
prcnnoteci; above the cut score, students 
are only promoted. The cut scores vary 
widely by grud^, ranging from mastery 
of 20% to 90% of the Essential Skills. 

12. Within individual classrooms, 14 pairs 
of students were identified such that 
one student was designated for promotion 
and another for r^^tention although the 

2 students had sludlar ratings for 
skill mastery. Wien these pairs were 
ex a min ed as a sub-study entitled the 
^"Matched Case Analysis,** it was found 
that the retained member of the set 
was more liJcely toi 

a. Itave been enrolltid in the 
classroom for a longer period 
of time; 

b. Also have been recoimended 
for Special Education; 

c. Hftve been previously retained; 
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d. Have been absent edx>ut the 
same number of times but 
tardy more frequently 

e. Have been given a worse citizen- 
ship rating. 

While the acesults related to absences and 
enrollment appear to contradict earlier 
findings related to the entire san^le, 
these data support the notion that factors 
indicating that studencs are attending 
to the business of school are related to 
retention decisions. 

When student attainments of individual 
skills were examine^ for the entire 
sample ^ it was founc that: 

a. The number of skills for which 
75% or more of the students 
attained mastery d^icreased as 
the grade increased; 

b. The number of skills for which 
75% or more of the students 
received mastery ratings was 
quite low, in some cases only 
2, 1 or 0 skills had over 75% 
of the students mastering; and 

c. When teachers indicated that 
students did not master 
objectives, the most frequently 
given reason was that the 
skill had been, "taught but 
not mastered. " 

Ttochers rated the majority of skills as 
being at an appropriate difficulty level 
for the grade level. 

Ttechers indicated a need for "instructional 
materials" and "work sheets" related to 
the slcills. Also needed, but to a lesser 
degree, were "tests" and "instructional 
strategies. " 
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A review of the cltywlde achievement test 
scores attained by students proposed for 
retention indicates that: 

a. Grade 4 MEAP - 4 or 8 students 
proposed for retention were in 
Category 4 for the reading test, 
6 of 8 for the math test. Four 
of the eight students were in 
Category 4 on both the reading 
and math tests. 

b. Grade 3 CAT - The group grade 
mean equivalent for reading was 

2 months lower than the city, 

3 months lower than the national 
norm. For mathematics, the 
group was 5 months below the 
city, 2 months below the nation. 

c. Grade 5 CAT - The group was 
18 months below the city and 
21 months below the nation in 
reading, in mathematics, tne 
group was 15 months below the 
city, 14 months below the nation. 

d. ABCS - In general, retained students 
performed at substantially lower 
levels than did students citywide. 
There appears to be a significant 
relationship between retained 
students scores on the ABCS tests 
and the rating of Essential Skills 
mastered only for Grade 2 language 
arta skills. 

Ttechers spent 6 to 8 minutes completing the 
Essential Skill Check List for each student. 

When asked if their school's curriculum was 
''broader than** the Essential Skills, 44% of 
the teachers indicated '*Yes." Coof>ared to 
the "Strands and Objectives,** 32% of the 
teachers felt that the schools curriculum 
was broader. This was a subjective assessment. 

Teachers in two buildings were unanimous 
in saying that their schools already had 
a "Retention/Promotion Policy.** In the 
other buildings responses were split 
between **Tes,'* **No, ** and **In Process.** 



20. The majority of teachers felt that the 
affective education skills on the 
Essential Skills Check List were '^Sonew^iat** 
related to citizenship marks. 

21. Ttechers felt that the Essential Skills 
Check List would be most helpful In 
counseling parents and students. They 
also felt that It would be somewhat helpful 
In making and supporting promotion and 
retention decisions. 

22. Teachers felt that the Essential Skills 
Check List would be most appropriate for 
use with students considered for retention 
and/or all students. 

23. Teachers Indicated that they currently 
make promotion/retention decisions based on 
some assessment of subject matter mastery. 

24. When asked to Identify actions taken before 
retaining a student, teachers most often 
mentioned "notification of parents." 
Instructional adjustments were less 
frequently mentioned. 



Recommendations 

1. Develop strategies at each school to Ixrqprove 
students* attendance, citizenship, and other 
factors related to attending to the business 
of school. Recoanended strategies Includes 

a. Syston-wlde form letters to be 
sent >one at the beginning oi the 
sclKiol year informing parents of the 
relationship between retention and 
attendance, tardiness and citizenship. 

b. Letters to be sent after students have 
been absent or tardy for five times 
and at all subsequent intervals of 5. 

c. Ma n dated home/school contact by letter 
or telephone when a student's citizen- 
ship is deemed less than satisfactory. 

d. Parental conferences to accompany a, b, 
and c above. 
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2. Confer with appropriate governmental authorities to 
adjust Article 3 service guidelines to include students 
for vhon test scores are not available and/or are deemed 
to be in need of service at a time in the school year 
after the original selection process has been completed. 

3. Revise the Essential Skills taking into considera- 
tion teachers' perceptions and students' performance 
as presented in this report. 

4. Develop an instructional support system to provide 
assistance to students who demonstrate that they 
may be in danger of not mastering the Essential 
Learning Skills. 

5. Itey the Essential Skills to the Detroit Strands and 
Objectives and provide inservice training to staff on 
same. 

6. Provide alternative teaching strategies for retained 
students to insure their success. 

7. Provide assistance to teachers who have students 
idK» they feel are qualified for but who do not meet 
Special Education selection criteria. Such assistance 
may take the form of additional staff service, materials, 
or innovative programs to name a few possibilities. 

8. Do not establish a cut-off level for skill attainment 
until the program model has been in operation for 

at least two years. This will insure that teachers 
have knowledge of the Essential Learning Skills and 
sufficient techniques to provide appropriate instruc- 
tion and make valid assessments of mastery. This wi^ 1 
also allow for the collection of sufficient baseline 
data to make an informed decision regarding cut-off 
levels. 

9. Implement a set of promotion and retention 
criteria only if accompanied by a set of 
criteria for remedial actions to be taken 
before acetention occurs. 



Issues to be Addressed 

Various issues need to be addressed to insure the establishment of 
an equitable and comprehensive promotion retention policy. Seme of 
these issues are presented below. 
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Issues related to the making of promotion and 
retention decisions 

a. The promotion of students 
demonstrating subject matter 
knowledge similar to that of 
retained students and vice 
versa 

b. Informing all staff as to the 
presence or absence of school-- 
wide promotion/retention policies 

c. Addressing the fact that students 
who were previously retained perform 
at lower levels than non-^retained 
students at all grades except Grade 1 

d. Setting appropriate cut levels for 
Essential Skill mastery, if same is 
to be used for promotion/retention 
decisions 

e. Identifying other promotion/retention 
decision factors to be used with outliers, 
i.e., those students who score below 

the cut level but may be designated 
either for promotion or retention 

Measurement related issues 

a. Addressing citywide test score issues 
related to students performing better 
on same than teacher ratings of 
Essential Skill attainmskits would 
indicate 

b. Identifying the specific, concrete 
data a teacher would need in order to 
check an Essential Skill as attained 

c. The assessment of students recommended 
for Special Education services 

Issues related to instruction and failure prevention 

a. Addressina the logic of the concept 
that a skill can be "taught** but not 
mastered 

b. Identifying concrete sets cr 
iristruction based activities to 
be conducted when students are in 
a position of possible retention 
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c. The provision of Article 3 services 
to students who are potential 
retentions 

d. Addressing the appropriateness of 
the Essential Skills when they are 
deemed by teachers to be at an appro* 
priate difficulty level and yet low 
percents of students appear to be 
attaining them; addressing the 
instructional implications of same 

e. Assessing what is currently being used 
for instruction for Essential Ski.lls 
which are deemed to be: 

1. At the a^qpropriate difficulty 
level and 

2. Taught but not mastered 

but 

3. In need of instructional 
materials 

f . Providing needed instructional materials 
to staff 

4. Issues related to cooperative efforts of home and 
school 

a. Inproving attendance 

b. Decreasing tardiness 

c. Inqproving citizenship as measured by 
teacher ratings and suspensions from 
school. 



Recoinmendationt for Future Studies 

It is racoonended that the 46 students identified as being 
"proposed for retention" in this study be followed in order to assess; 

1. If thev actually are retained based on the 
1988-89 grade level, and 

2. Their future academic and social performance on 
variables similar to those examined in this 
stucty. 

It is also recoonended that the 28 students in the Matched Case 
Stucfy be followed to assess the differences between students proposed 
for retention and those proposed for promotion. 
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Appendix A 
Teachers' Ratings of Skills 



Essential Learning Skills Pilot Study 
Skill Rating Foni 

Grade you teach: JCdfl. 6 Teacher RespondPnt. 



O 
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BMMtisl LMming Skills 



iiMomunni/iaaGiNiGB ams 



1. 



3. - retell ■ previously heard siaple story. 



(Listen! 119) 
4. • follow a series of two directions 
in sequence. 



5. - identify Min ides« 



identify sequence. 



7, - predict eost probable outcome . 



Fior this 9rede^ the objective 
!• — (Check one«) 



Ite 



8, - identify patterns of rhywe. 



9. 



10. 



(Pr»«aeMlie«) 

' ^^'•ntify upper and lower case printed letters. 



11. - recognize selected kindergartei; bamai 
tii9>>- frequency words. 



(Handwritinq) 

. correctly .^rite, froii copy, his/her first 
With appr opriate ca|>itdl igation. 
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UnclMr 



•n 



S«ctlon 2 

^ yojl h«|v« wkqiMt* MtarlsU to" 
5fif?.?'^-"'* ■t«"*«»t» on tiM 
objMtIv*? If not, irtiat would 
— l«t WM? (rw-fc ti l that Miylr t 

lUfriala | straf gjgii^ Ishaef I 



.L 
2 
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EsBential Learning Skills Pilot Study 
Skill Rating pom 



Grade you teach s Kdg> 



18 Counselor Respondents (c) 
6 Teacher Respondents 



Directions: For each skill listed, check one colujsn in Section 1 and as 
nany coluwis as appropriate in Section 2. 



BsMiitial liMming Skills 



kindbrgaiitbn/affbctivb 

(Self Bsteea) 

t^^^ecognize Jhe^quaj^^^ unique 



(Interpersonal Relationships) 

2. Recognize ways to deal with social situations 
and associated feelings. 

(Decision Making) 
3j^ecogni2e when a decision is need ed. 



(Peelings) 

4. Match two feelings with appropriate related 
situations • 



section 1 



For this qrmdm, the objectit 
im — (Chock OM.) 



Too 
Emmy 



i 



ERIC 



Appro- 
priate 



C 16 



C 15 

A 

C 13 
4 



C 15 
5 



Too 
tUrd 



C 2 



f 1 
C 4 



C 1 



UnclMr --- 
NKKte an 



C 2 
2 

C 1 

2 



C 1 
1 



Section 2 _ 

Do you iMV0 adeqiMts aaterlala to 
t«ach and rata atiidanta on the 
objective? If not, «hat ifould 
aaaiat you? ictiecic all t hat apply 



Inatructional 
Water lala 



C 15 



C 14 

C 14 
3 



C 14 

3 



Inatructional 
Strateq lea 



C 12 



C 13 
3 

C 11 
3 

C 8 
3 



Work 
Sheeta 



C 9 

1 

C 8 
2 
C 8 

2_ 

C 8 
2 



Teats 

C 5 
1 

C 3 
1 

C 5 

2_ 

C 3 
1 



• •••••• 



Essential Learning Skills Pilot study 
Skill Rating For* 

Grade you teacht Jdg^ 6 Teacher ResD»ndPnt< 



Bssmtial UMrning Skills 



mc8 



(nmctioM/toUtioM) 
!• Coapars two mmtm of o 



than 10. 



objects, no greater 



(GeoMtry) 

g Z. Identify geo^tric shapes (circie, square, 
triangle). ' ^ » 



i Neasureaent ) 

3. Iilenlily an object as tall, ahort, iong, big. 
smaU iir little. ^ 



{Nuaerat ton) 

4, - Cu unt by rote to iO. 

5. - Count objects to deaonstrate one-to-one. 
correspondence to 10. 



6, - Partition a set of objects (keep track of 

what has been counted and what needs to be 
counted* 



7. - Identify cardinal nusU>e r of a set. 
I Pet terns) 

8. Duplicate a pattern of geometric figures 
according to one attribute. 



|St*tB and iiogic) 

9. Soil .i„j i-Ussify objects dn:ur*Jing tu one 
aitiiliule (coloi, bhdpe, ur bizt?) 



81 



fiaction 1 



for this grade, the objectiw 
!• — (Check one.) ' 



■Section 2 



foo I Appro- 
Ma ylprlate 



Too 
Hard 



DO you have edequata ■etarlels to 
teech end rste students on the 

objective? If not, vhet iNNild 
assist vou? ichecfc that 



en 
ggaapla 



I Instructional 
Materials 



Instructional I Work 
Strsteoias Isheef 



Tests 



89 



Essential Learning Skllla Pilot Study 
Skill Rating Forw 

Grade you teach t _J_ 7 Teacher Respondent.; 
Directions X For each akin iia«-<w4 „u . 



Bsmntlal liMmlng Skills 



GRADE l/LANGUAGS ARTS 



(Speaking) 

I- - express ideas and opinions on a topic 
uaxng Standard English . ^ 



'2. - retell the events of a p .^viously heard 
simpie sto r y in gequ ence^ ' 



(Listening) 

3. - listen to a story or passage and select 
the answer to a literal question. 
(Literal Details) 

listen to a story or passage and select 
the answer to an inference question. 
(I nferred Details) 



4. - 



5. - listen to a story or passage and select 
the r^ain idea. (Literal Main Idea) 



6. 



follow three direc ions in sequence 
Without having them repeated. ( Sequftnr«>) 



83 




-Sfictlonl 



\ror this grad*. the objective 
' i» — (Check one.) ' 



Too 
Herd 



6 1 



6 1 



— Section 9 

Du you have adequate Mteriale tG 

teach rate atudenta on the 

aeelet you? icheck ell that aao l Y | 



Unclear — 

Kmmm^il" I »"»tnictlonal I inatnictlonal 
=«««le I Materia la | StrateoAea 



Work 
Shaeta 



9 



Essential Learning Skills Pilot Study 
Skill Rating Pom 

Grade you teach t 7 Teacher Respondents 



Directions t 



Bariwitlal Lwumlng Skills 



oi 

4k 



GMM l/LAMGIUGI ARTS 

(Reading) 

ff^f*^' *" initial or final consonant 
that represents the sound of the given 
. pict. e. (Vocabulary! 



8. - 



9. 
10. 



identify specific Primary Unit I high 
frequency words (from Houghton Hifflin 
readi ng, Polch 220. Frys 6001. (Vocabulary) 



(Handwriting) 

12.- demonstrate the use of correct manuscript 
A ^*^^^*^ forms with app ropriate spacing. 



'^O' correctly write first and 
£j^(^«anuscript letter forms 




select from four sentences the one that 
Pest describes the picture, j Literal Details) 



select £ro« four statements the one which 
presents the main idea that most clearly 
•xpreases the action suggested by the 
selection. (Literal Main Idea) 



(Hriting) 

11.- select words from a word list to write a 

simple sentence with appropriate capitalization 
and end punctuation. «t-*on 



iast name using 



Essential liearninq Skills Pilot Study 
Skill Rating Porn 

19 Counselor Respondents (C) 
Grade you teach: 1_ 7 Teacher Respondents 

Directions: Por each skill listed, check one column in Section 1 and as 
nany columns as appropriate in Section 2. 



ESMfitial tMminq Skills 



GRADE l/ATPBCTIVB 
(Self Bsteem) 

o^l. Describe positive qualities and character istics 
^ ot themselves and of one other person (classmate, 
tuach(*r, family member, iM r . ) . 



( inter|M5rsonal Relationships) 

2.Rocorjni/e situations which are/are not to be 
r e|)o 1 1 imI t o a n adult > 



(Decision Making) 
3. Recognize when a decision is needed and give 
some alternatives. 



(Peelings) 

4. Hatch facial representations of feeling happy , 
sad, and upset with appropriate situations 
represented by pictures > 



(Values) 

5. Given pictures that demonstrate value concepts 
such as honesty, sharing, and kindness, students 
will be able to describe the concept being 
shown. ^ : 

ERIC 



Section I 



For this qrtOa, the ob)ecti% 
ie — (Check one.) 



Too 
Beer 



AfBTO- 

prlete 



C 17 
6 

C 15 
6 



C 14 
5 



C 18 



C 14 



Too 
Herd 



C 2 



C3 
1 



C 4 



Unclear — 
Heede en 
fiiile 



C 2 



C 2 
1 



C 1 



Section 2 



Do you heve adequete aeterlele to 
teech end rete atudente on the 

objective? If not, ehet would 
let y ou ? iCheck ell thet epp ly.) 



Inetnictlonal 
Meter lele 



C 16 

3 

C 11 

o 



C 12 
3 



C 14 



C 14 



Inetnictlonel 
Stre te qlee 



Nork 
Sheete 



C 10 C 11 



C 7 
1 



C 9 
1 



C 11 
1 



C 8 



C 10 



C 8 
1 



C 9 



C 10 



Teste 



C 5 

--1-. 
C 4 
1 



C 6 
1 



C 6 



C 7 



8S 



Essential Learning Skills Pilot Study 
Skill Rating Foni ^ 



Grade you teach: 



1 



7 Teacher Respondents 



GRAOB I/MATHEMATICS 

(Bstiaation) 

1. Choose the set that is closest to a qiven 

a ?oJ?*L?i: J^Tf "° than 

_?* , tour sets of object s^ . 



S»ctAon 1 



!• — (dwelt oiwrp 



too 



( Fukict ions /Relat ions ) 
2. Compare and order by size or capacity 
§_ set o f three objec ts or pi ctures. 

(GeoMtry) 

geometric figures 
(circle, triangle, square, rectangle). 

(Measureaant) 
4. Estimate and measure the length of an 
object or distance using non-standard 
units . 



(Nuaeration) * 

5. Interpret and/or illustrate the meaning 
of whole numbers 0 through 50. 



iERlC 



«9 



prUf 



Too 



Smction 2 



oo you have , c 

tmm:h md ntm mtwUntm on ths 
objKtiv»7 If not, vhot would 
—Ant YOU? iChntA ^11 th^r | 



IiMtructlonalliMtructloiiAl Hork 
Itof rlala ■ ■- ■ — 



StrntoQioa fii>si>r^ 



10 



Essential Learning Skills Pilot Study 
Skill Rating Pom 



Grade you teach: 1 



7 Teacher Respondents 



esMiitUl bMrnlng SkllU 



CUM l/MTHBUTICS 



6. 



(Operations) 

Denonstrate the meaning of addition and 
subtraction. 



7. 



8. 



9. 



Solve addition and subtraction problems 
wi I h :iuas to^^iqhteen . 

(Pelt terns) 

Duplicate and extend a pattern of color, 
-^h§£f x_ or size using objects or pictures 



(Sets and Logic) 

Classify objects by color, shape or size. 
fl cr 2 attributes ) 



10. 



(Probability/Statistics) , 

Interpret a pictograph, with one-to-one 
ratio, to ieteraine relationships of "most", 
"more", -less", "least", "equal to", and 
"only". 



fa 



section 1 



f^r thU grate, tte objective 
i» — (Clieck one. ) 



Too 
Beev 



ERJC 



prlete 



Ite 
Kent 



line 



— - Section 3 

Do you have edeqiMte eeterleU iT 
teech end rete studente on the 
objective? if not, «het would 
aeeiet you? fCheck ell that 



|lnatnictional 
Wateraala 



Inatnactional 
Streteq iee 



Hork 
Sheeta 



Taata 



mm 



Essential Learning Skills Pilot Study 
Skill Rating Pon 

Grade you teach t 2 9 T eacher Respondents 

Directions: Por each skill listed, check one colum in Section 1 and as 
■any coluans as appropriate in Section 2. 



BMMtlal iMamlfig Skills 




tectlon 1 


Siir»inn 7 


ror 


this 9r 
!• 


•Om, thm objective 

{CiMCk OM*) 


DO you have adequat* aatoriali 
taach and rat. atudent* on tli 
objactiwa? If not, what nouI 
Mlift rou7 (Chack all thMt mm 


to 

m 

d 


Ite 




Too 
Hard 


unciMr — 


Inatcuctlonal 
Natarlala 


Inatnictional 
Stratealea 


I Work 


Taata 


GRIDS 2/fJHIGUiGK ARTS 
(Speaking) 

•_participate in group discussions. 


1 


7 




1 


2 




Shaeta 

1 


1 


2,- tell of an experience using descriptive 
details and Standard English. 




9 






2 


1 


1 




(Listening) 

3. - listen to a story or passage and identify 
the literal main idea and supporting details 
(Main Idea. Details) 


9 






2 


1 


3 


1 


4. listen to a story or loassage and provide 
answers to inference aueatxons / Tnf ArrAH 
Details) 




9 






2 


1 


3 


1 


5. * listen to a story or passage and identify the 

event thst occurred firsts second and last. 
(Sequence) 

(Reading) 

6. * select the initial or final consonant blend 

or digraph for a given picture. (Vocabulary* 
Clusters) 

7. - identify specific Primary Unit II high 

Q frequency words (from Houghton Mifflin Readimj, 
FRXC^^^'^' Fry's 600). (Vocabulary) 




9_ 

9 
9 




1 


_ 1 
1 
1 




2 
1 
4 


2 
1 
1 



Essential Learning Skills Pilot Study 
Skill Rating Poni 

Grade you tsachi _2__ 9 Teacher Respondents 



g«ctAoii 1 



esMfitiAl liMming skills 



ror this qfdm, thm objectivs 
■ !• — (Check OM.) 



8.- 



GMM 2/L4M2lttGI AMS 

use contextual factors to select the synonym 
for an underlined word, (Vocabulary) "^"^"y" 



iToo 
[Bsiiv 



9.- 



fSi^i fnswers to literal questions related to 
the content of a selection in the areas of main 
idea, details, and sequence. (Inference) 

(Literature) 

10. - identify character traits, setting, and 

plot ot a story. 

(Hriting) 

11. - write his/her first and last naiae, house number 

and street using unifom numbers and correctly 
tormed up per and lower case manuscript . 

12. - use words from a word bank to write a sentence 

expressing an idea about the picture. 



aro-lToo 
■f llUrd 



Unclaar 
NMda M 

TmiiiIii 



Do you have adaqiMt* MterlaU to 
teach and rate atiMlenta on the 
objective? if not. what trauld 
aaaiat irou? tctuck all that anylY-i 



Inatructlonal Iratntctlonal Hork 
Water iala I Strateoiea Isheeta 



Teata 



• ••••••••• 



Essential liearning Skills Pilof Study 
Skill Rating Ponn 

19 Counselor Respondents (C) 
2_ 9 Teacher Respondents 



Grade you teach: 2 

Directions: For each skill listed, check one colum in Section 1 and as 
nany colunns as appropriate in Section 2. 



ESMiiila! iMmlng Skills 



nUOB 2/APPBCTIVB 



(Self Betees) 

1. Recognise and identify differences between 
^ sel f and others. 

a ^ 

(Interpersonal Relationships) 

2. Recognize social norms that encourage or 
discoura ge frien dship. ^ 



SsctAon 1 



Fbr this qrmdm, the objective 
i» — (Check one.) 



Too 
Ceey 



(Decision Making) 
3. Recognize when a decision is needed and 
identify the advantages and disadvantages 
of alternatives. 



4. 



(Peelings) 

Identify different feelings for selected 
situations. 




(Values) 

5. Identify value words such as fair, kind, honest 
and nice appearing in a story read aloud by the 
teacher. 



Q7 



Appro 
prlete 



C 18 

7 

C 14 
9 



C 13 



C 18 

-A 
C 18 



Too 
Herd 



C 1 



C 1 



C 4 



C 1 



C 3 



Section 2 

Do you have adequate aeterials to 
teach and rate atudenta on the 
objective? If not, what itould 
•■■i» t you ? iChech all t hat ap ply^^]^ 



Inatnictional 
Water iala 



C 11 




C 13 



C 12 
C 11 



I Mt ruction. 
Strategies 



C 10 

1 



C 11 

2 



C 10 

C 7 

- 1 . 
C 7 



Nork 
Sheets 



C 9 

2 



C 12 
3 



C 9 
4 



C 8 

2 

C 9 



Tests 

C 6 

2 
C 6 
2 



C 5 
2 

C 3 

2 
C 6 



Essential Learning Skills Pilot Study 
Skill Rating Pom 

Grade you teach t 2 9 Teacher Respondents 

Directions, For each skill listed, check one column in Section 1 and as 
nany colu«»s as appropriate in Section 2. " 



eaamtlfll tMrnlng Skills 




Sactlon 1 




for 


this gi 
Is -:. 


'•da, 

■ (Che 


thB oblttctlve 
fCk OM. ) 


Mccion z 

DO you have adequate aateriali 
teach and rate atudenta on tl 
objective? if not, what ikhiI 
aaalat vou? iChmrk .11 


1 to 

le 

d 


Too 
Basy 


Appro- 
DTista 


Too 
> Ham 


Unclear — 
Needs an 


Instructional 
Naterlala 


Inatnictional 


Mork 


1 Teats 


GRADE 2/llAniBIUTIC8 

(Bstiaation) 

1. Choose the set that is closest to a given 
;i nuBber by estimating. (Multiples of ten 
less than 100). 




9 






6 


Strateqlea 

1 


Slieeti 


1 


( Functions /Relat ions ) 
2. Identify the relationship and/or symbol 
(addition, subtraction, greater than, less 
than, or equal to) between sets and/or whole 
numbers (leafl th*n lOO). ' 




9 






4 




4 


3 


(Geometry) 

J. Identify or draw congruent or similar 

geometric figures (circle, triangle, square, 
rectangle, open and closed figures) and 
describe their properties. 


1 


8 






4 




2 1 
2 1 


2 
2 


(Meaaureaent) 
4. estimate and determine the length or height 
of an object or distance using a standard 
unit . 




8 


1 




4 




2 
2 

1 1 


2 

i( 

2 


(Numeration) 

5. Interpret, illustrate, read, and/or write 
Qci'hole numbers and their place value 0 
gj^^i^ouqh 99# with or without aids. 

M m m m m 




8 


1 




4 


h L 



• •••••••••• 



Essential Learning Skills Pilot Study 
Skill Rating Pom ' 

Grade you teach t 2 9 Teacher Respondents 



BuMtlal Uamlng Skill* 



GMOB 2/Uk' 



«ICS 



(OperatiOM) 

6. Add and subtract whole nuabers and aoney 
^ aaounts through two digits (addition-wich or 
~ without regrouping; subtraction-without 
grouping. 

7. Apply mental arithmetic strategies to solve 
addition and subtraction problems . 



(Patterns) 

8. Interpret and extend a pattern of Geometric 
figures and/or numbers. 



( Pcobmbillty /Statistics ) 

9. Interpret and construct bar graphs . 



(Sets and Logic) 
10. Interpret and construct a Venn diaoram 
(1 or 2 sets) ' 



ERIC 



101 



8«ction I 



nor thia grada, tha object it 

!■ (awck OM.) 



, fiacHon 7 

uo you nave adaquata MtaTIiirTH- 



teach and rata atudanta on tha 
objactive? If not. what iNMild 
aaaiat vou? ichacfc .11 »K.if ,p-| 




Essential Learning Skills Pilot Study 
Skill Rating Pom 

Grade you teachi _ 3 7 Teacher Respondents 



BBMntUl LMrnlng Skills 



GRADB 3\IJMIGWACB ASOS 
(Speaking) 

1. - state an opinion and supply three support ina 
w stateaents that defend it using Standard 

English. 

(Listening) 

2. - listen to a passage and select from four 

phrases the one that expresses author's 
purpose . ( I n f erence ) 



3. - select relevant or irrelevant statements that 
relate to a specif ic topic. 

(Reading) 

4. - select from four phrases the inferred detail 

that supports the stated aain idea of a 
selection. (I nference > 



5. - 



use contextual factors to select the synonym 
or antonym for an underlined word. ( Vocabulary ) 



6. - 



select from four phrases the cne that makes the 
best ending for a sentence. (Cause and Effect 
Relationships) 



J/l ^select answers to inference questions related 
FRTT"* main idea, details, or sequence of a 
L^^slection. (Inferred Hain Idea, Details, 

. ^ sequence^ • • • 




EBsential Learning Skills Pilot Study 
Skill Rating Poni 

Grade you teach i _J_ 7 Teacher Respondents 



KMMfitlAl Uunlng SktUi 



CHAM 3\lJUnM6l UOB 

®* " *'''^^"*f°"'^ literal statements the meaning 

of a given figure of speech. (Vocabulary-s imilias 

^. (Literature) 

^' ' Iff? * Paasage and identify statements as begin 
. eit her dialogue or narrative. ^ 

(Writing) 

10. - read information about a topic and write three 
liter al facts (details) about the topic. 

(Spellingl 

11. - use •yliabication and pronunciation aids to 

correctly spell words with vowels, dipthonqs 
and contractions. ^ ^ 



too 
- B— V 



12. - identify the two letters needed to complete the 
correct spelling of a word (selected from the 
third grade approved spelling text) in context 



(Handwriting) 

13. - correctly form upper and lower case cursive 
letters. 



ERIC 



Section I 



I^r this 9rMte, Um obJ«ctlv» 

i« (CtMCk OM.| 



Appro 
prlaf 



Hard 



•n 



— . SactAon ^ 

°? SI •Jwittit. HtwlaU to 
taach and rata atudanta on tha 
ob)active7 II not. what would 
aaaiat you? iChack ^ii t ^^t app ly t 



Inttnactlonal 
MtarAala 



Instructional Mork 
StrataqA^« g*^^^ 



Teata 



Essential Learning Skills Pilot Study 
Skill Rating Fom 

19 Counselor Respondents (C) 
Grade you teach: 3_ 7 Teacher RespondenTs 

Directions: For each skill listedi check one coluim in Section 1 and as 
many colunns as appropriate in Section 2. 





Section 1 




Section 2 






eaaential tMrnlng Skills 


For Ihtti grwia, the objective 
la — (Check one. ) 


[to you have adequate aaterlala to 
teach and rate atudenta on the 
objective? If not, what euuld 
aaalat vou7 (Check all that aoDlv.i 




Too 
Baey 


A|»ro- 
prlate 


Too 
Nerd 


Unclear — 
Needa an 
Bxaaple 


Inat met tonal 
Naterlala 


Inat ruct ionai 
St rat eg lee 

C 8 


Work 
Sheet a 


Teat a 


GRAOB 3/AFPBCTIVB 




C 19 






C 7 


C 5 


C 3 


(SelC-Bsteea) 

1 PilVt ir'iniif'A in AQcsinn^ri r* 1 ii q q vr^rkm 

^ respons i bi 1 i t ies . 


1 


6 






2 


1 


2. 




(interpersonal Relationships) 

2. Recucjnize that there may be more than one 




C 17 
6 


C 1 


C 1 
1 


C 12 

2 


C 12 

1 


C 9 

_2 


C 5 


(Decision Making) 
3. Recognize when a decision is needed i the 

advantages and disadvantages of alternatives 
and evaluate those alternatives. 




C 15 
6 


C 2 


C 2 
1 


C 15 
2 


C 11 
1 


C 11 
2 


C 5 


(FeelifiQH) 

4. Recognize the feelings of others i.e., anger, 
happiness 1 upset. 


1 


C 19 

e 






C 9 

2 


C 8 

1 

C 11 

1 


C 10 


C 4 


(Values) 

5« Recognize that people hold certain beliefs and 
establish certain behavior patterns . 




C 13 
7 


C 3 


C 3 


C 13 

2 


C 11 
2 


C 4 


1-7 
ERIC 
















i' 


• • A A m 



















Essential Learning Skills Pilot Study 
Skill Rating Fotw 

Grade you teach i 3 7 Teacher Respondents 
Oirectionsx For each skill liatoH ok^it - • 



Burnt ial liMming Skill* 



GRAOB 3/lUmiUTICS 

(Calculators) 

1. Identify and use appropriate calculator kevs 
-{ and interpret the calculator diapJlav ^ 

nuMbers). ' 



(BatiflMition) 

^* °5 differences (sums less than 
- - - i-'P_QQ* m oney and word problems). ' 

( Func t ioiM/itelations ) 
3. Order whole nuaibers, less than 1,000, fro« 
_J|J^to^te.t and vice versa (with or 



(Geometry) 

4. Identify Models and word naMs of a cube 
cone, cylinder and sphere. ' 



(MeasuroMat) 

5. Identify the reasonable customary or metric 
unit to estimate and measure length, height, 

distance and/or weight. ^ ' 

(Nuaeration) 

6. Write and show (using pictures or models) 
wnDle numbers less than 1,000 in standard 

ERXC expanded notation. 



Saction I 



jror thla qradm, the oblactive 

' i« (CiMck OM ) 



Too 
Is— » f 



Appro- 1 Too 
prUf llUrd 



6 1 



UhclMr — 
NMda an 



— K- Section 2 

Do you have •dequat* Mterlala to " 
taach and rate atudenta on the 
objective? if not, what would 
aa aiat you? tCheck .M that a pply ^ 



Meter iala | Strategiea_lsheeta 



4 2 



2 2 



2 2 



3 3 



3 3 



2 110 



Essential Learning Skills Pilot Study 
Skill Rating Form 

Grade you teacht 3 7 Teacher Respondents 



Bsomtlal bMrning Skill* 



GMOB j/aaianttTics 
(Operations) 

Oe«onatrate the meaning of aultiplication 
and basxc facts through 9x9. 



8. Subtract any whole numbers through three- 
digits with or without aid and/or mental 
ari thnietic strategies . 



(Patterns) 

9. Interpret and extend a pattern of geometric 
figures and/or numbers. 

( Probability /Statist ics ) 
10. Detemine the likelihood of simple e vents . 



(Seta and Logic) 
11. Identify a geometric figure or number from 
a given set of information. 



ERIC 



g»ctAon I 



ror thl« qrmOm, the oblectl 

i« (CtMck OM«) 



lite 
IB— V 



_ limclMr 
pro-lite I NMcte an 
Wiaf I Har i I rwMfil « 



— K- c ^•ctAon 7 

Do you have adequata MtarlaU to 

taach and rata atudanta on tha 
objactlve? if not, what would 
aaaiat you? ichack that M ^iy | 



' "•tariala I StrateoAar Ishaaf I 



I' J 



Essential Learning skills Pilot Study 
Skill Rating Pon ^ 

Grade you teach i 4 6 Teacher Respondents 

Directions, For each skill listed, check one column in Section 1 and 
■any columns as appropriate in Secti^2! 



SactAon I 



BMMtlsl LMmlng Skills 



GRADB 4/LAIIGIIM3B ARTS 
(Speaking) 

^ 1- • use a simple, written outline to give a reoort 

cf ""^^^i^ ^ f^'^^'y "^^"9 correct sequence aKd 
Standard Engj ish > ^ 



(Listening) 

2. - listen to a passage and identify .hree 
statements as being either fact 
In t ere nce) 



r opinion. 



(Reading) 

3. • select from four sentences the one which 
identifies the author's purpose in a aiven 
selection. (Inference) ^ 



4. • select from four possible definitions the 
meaning of a word containing an affix. 
(Vocabulary) 



5. - read an informational passage and select the 
. <^ofrect response to four survey questions. 

6. - select from four sentences the logical 

conclusion for a reading selection. (Drawina 
Ct>iic 1 us i ons ) ^ 

FRlC^i:**-'^'.^ ^^^^ ^^^^ titles the one which denotes 
^^^)^f^ ^^^ « Qiven selection, (Generalization) 



IfoT this grads, the objective 
■ im — (Check one.) 



iTte 

IB— V 



Appi 
prl4 



ate I Herd 



6 

J 

6 
6 



fy^tirM 2 

Do yuu have edaquete Mterlele to 
teech end rate etudente on the 

objective? If not, «het eouid 
—let vou? ichiick Ml 



g«e«Dle 



llnstnictlonel 
Weterlele 



4 
4 

5 
4 



Inetnictione 
Streteq li 



2 
2 



Work 
Sheete 



T»ftte 



lf4 



Essential Learning Skills Pilot study 
Skill Rating Por» 

Grade you teach: _4_ 6 Teacher Respondents 



BMmtiai LMTiiing Skills 



GRAM 4/UM6UAC5 Mt8 



(Literature) 

8. . read a narrative passage and identify phrases 
as describing either characters, settings or 
events • 



(Writing) 

9. - write a friendly letter for a specific purpose 
using the correct lormat (heading, greeting 
_ - - l etter, clo sing salutation and signat ure ) 

(Spelling) 

10. - spell words with double consonants, affixes and 
possesaivea correctly. 



11. - correctly spell words (selected from the fourth 

grade approved spelling text) in con text . 

(Handwriting) 

12. - correctly for« upper and lower case cursive 

letters and use then legibility in written 
language. 



r w 




Ssction i 



Irtor this grade, tfm objective 
' im — (Check one.) 



lite 
ISeey 



ete 



Too 
Herd 



Unclear — 



~— Section a 

Do you lieve edequete Mteriele to 

•tttdente on the 
objective? If not, whet would 
■iMiit you? icheck 111 thet eoo ty. 



inetnictiofial 
Mete riele 



4 



Inetnictlonel 
Streteqiee 



tk>rk 
Sheete 



Teete 



Essential Learning Skills Pilot Study 
Skill Rating Foni 



19 Counselor Respondents (C) 
Grade you teach s 4 6 Teacher Respondents 

Directionsi For each skill listed, check one colum in Section 1 and as 
•any coluwis as appropriate in Section 2. 



BMMiUi LMrnlng Ski lis 



GRAOB 4/AFrBCTIVB 



(Self-Bsteesi) 
fl. Oenonstrate successful use of a variety of 
f physical /Motor and cognitive activities. 



GO 

^ (Interpersonal Relationships) 

2. Recognize that people react differently to the 
same situation^ 

(Decision Making) 

3. Recognize when a decision is needed and the 
advantages and disadvantages of alternatives; 
evaluate the alternatives and nake a choice 
based upon the evaluation. 



4* 



I reelings) 

Identify enotions that affect the way people 
think and work. 



(Values) 

5. Denonstrate the use of: 



I 

2 
3 




Prizing and cherishing 

Publicly affirming 

Making choices atter considering 

consequences 

Kruedom of choice. 

1*7 



Section i 



Pior thl. qraOm, ilw objective 
la — (Check one.) 



C 15 
3 

C 19 

_6_ 

C 17 



Too 
Herd 



UMcIeer - 



C 4 



C 2 



C 16 

_6_ 

C 15 



C 2 



C 1 



C 1 



C 3 



S ection 2 

Do you have edequate eateriale to 
teech end ret. atudrnte on the 
objective? If not, what would 
eaeiet you ? iChecIt ell that epp ly.| 



Inetnict tonal 
Meter iela 



C 13 



C 13 

4_ 

C 13 



C 10 
4 



C 13 



Inatnictional 
Stretegiee 



C 11 



C 12 

3_ 

C 11 



C 10 

3 

C 13 



tlork 
Sheete 



C 9 



C 9 
3 



C 11 



C 10 
C 11 



Essential Learning Skills Pilot Study 
Skill Rating Foni 



Grade you teach: 6 Teacher Respondents 



esMiitUi Laamlng Skills 



GRADE 4/lUWBIIATICS 



(Calculators) 
0. uI'^JeLl?"'^" '° displayed and verify 



(Kstiaation) 

2. estimate sums, differences and products 
inclu ding money and word problems. ' 

(Functiona /Relations) 
-L Relate the whole number operations. 



(Geoaetry) 

4. Identify, describe the properties and draw 
geonetric figures (point, line aegnent, 
ray, angle, intersecting lines, parallel 
lines, perpendicular lines and right itngi^o) 



(Measureaent) 

5. Determine the perimeter, with or without a 
grid, and the area of a figure on a grid. 



(Numeration) 

6. Identify a number that is 10, 100, or 1 000 
^ rj i^i- i-^-^D. ^giyen nujnber . ' 

er|c 



section I 



I For this qfdm, tfm objective 
■ i« — (Check one. I 



iToo 



Appi 
prij 



Itaicleer — 
»ro-IToo I NBede an 
etelttord i CgMple 



3 1 



4 1 



Section 2 



Do you have edeqiiete MterleU to 

teach and rate atudenta on the 

wiat YOU? iChBck ;n that ap piy 



Inatnictional 
Wateriala 



Instructional 
Strateq iea 



Work 
Sheets 



Tests 



2 ilU 



Essential Jejrning Skills Pilot Study 
Skill Rating Poni 



Grade you teach t 4 



6 Teacher Respondents 



00 



BM«>tUl LMxning Skills 



GMo« 4/MannuTics 
(Operations) 

OMonstrate the neaning of division and tho 
cojjcept Of fraction «'the nUlllZ TeJUll 



8. Multiply any two-digit whole nuabers with or 

^ij^^^ji^^-^^"2^«ith^[rc" °^ 

(Patterns) 

9. State the rule used in forming a given 
patte rn and extend the pattern. 

(Probability/Statistics) 

10. Read and interpret tables and graphs 
(Pictoqraph and bar graph). ^ 

(Sets and Logic) 

11. Draw conclusions from a series of three 
sta tements, with or without aiH« 



S«Ction I 



»• — (Chack DIM.) ' 



lite 



ERIC 
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|A|»co-|Tte 



c S<ction 7 



[ unciw — -1 — — *»t >ch.ck ;irTK^> 

^ LWtTial, I str.t..^i.- Uh^t, 



4 I 1 



4 1 



4 1 



09 



Essential Learning Skills Pilot Study 
Skill Rating Pom 

Grade you teach: 5 7 Teacher Respondents 



CJ 1. 



B««Mitlal LMmln9 Skills 



GRAOB S/LANGUAGB ARTS 

(Listening) 

- listen to an incomplete passage and select 
from four summary statements the best 
ending for the passage. (Generalizing) 



(Speaking) 

2. - formulate who, what, when, how, why, and where 
Kuestions regarding lalormation present- d usina 
^^tandard English. ^ 



(Reading) 

3. • select fro« four statements the one which best 
describes the most probable cause and/or effect 
that can be inferred from the events in a 
selection (Inferred Cause and Effect Relationships ) 



4. - select from four statements the one that can be 
verified in the selection. ^Details) 



Ssctlon 1 



rot this 9rMto, ths objectln 

is (ChSCk OM.) 



Too 
M§SX. 



5. - select from four sets of four statements the one 
which identifies the correct sequence of events 
— .Jot _ a^e l ect ion . ( Sequence ) 



1.^^^ - identify four sel 
./J either fact or op 



EMC 



ection-related statements as 
opinion. (Levels of Reality) 



Appro- Too 



Nawto an 



no you have aSS^t* MterlaU to 
t*ach and rata atiMlants on the 

oblKtive? If not, what mould 
aaaiat yo"? tChark «ii tK.t ^ply. 



iMtructlofial llnatructional 
MlmU«la_J Stmeolaa 



4 

3 



2 
1 



1. 



Work I Testa 
ShMtsJ 



4 3 



3 2 



4 I 2 
4 I 2 



4 I 3 
4 I 3 



Essential Learning Skills Pilot study 
Skill Rating Porn 

Grade you teacht __§_ 7 Teacher Respondents 
Directions: For each skill liato^ „k^i, i 



section I 



BSMfitlsl LMinlng Skills 



Itot this grscto, ths oblactive 
■ i» — (CiMck om.) ' 



— Ssction 3 

^ yo« have sdequsts MtttrliTs to 



GKIM S/UMCTiCl MVS 



^ (Literature) 

^7. . read a passage and identify statements as being 
-J^Al^e r dialogue or narrative. ^ 



(Writing) 

8. - read an outline and use the ideas in the 

outline to write a two-paragraph report about 
the topic, 



(Spellingi 

). • correctly spell words (selected from the fifth 
grade approved spelling test) in context. 



(Bandvritingl 
10. - correctly form upper and lower case cursive 
letter legibly for all written language. 



it^ljUrd 



Unclsttr 



t«sch snd rsta studcmts on the 
objective? if not, whet would 

»SlSt VOU7 (rh^ lt sil thet l yly [ 

[instnictlonel instnictlonftl Work i^sts 
lUterlsls J Strsteolee Isheet el 



2 2 



3 1 



2 2 



4 3 



Essential Iiearning Skills Pilot Study 
Skill Rating Form 

19 Counselor Respondents (C) 
Grade you teach: 5 7 Teacher Respondents 

Directions: For each skill listcni, check one colunin in Section 1 and as 
Many colunns as appropriate in Section 2. 







Section 1 


Section 2 


BsMfitlal LMmlng SkllU 




for tMm qrwte, the objective 
le -~ (Check one. ) 


Do you have edequete aaterlale to 
teach and rate atudenta on the 
objective? If not, what eould 
aaalat you? (Check all that apply. 1 






Too 
Baay 


Appro- 
priate 


Too 
Hard 


unclear — 
Neede en 
Exanple 


Inatructlonal 
Mater lala 


Inatructlonal 
Strateqlea 


Work 
Shaeta 


Teat* 


GRADE 5/APPBCTIVB 






C 17 




C 2 


C 15 


C 12 


C 10 


C 4 


(Self-Bsteea) 

1. Use self direction in academic and social 
00 experiences. 






J 




1 


2 


2 


__1- 


_ 1 . 


( Intcrrpt^raonal Hclationships) 
2. Idt*nlity social sup[x)rt systems. 




- 


C 16 

._6 ^ 





C 1 

1 


C 13 
2 


C 8 

i 


C 9 


C 4 

J 


(Feel ings) 

3. Examine emotions caused by external sources and 
demonstrate responses that will avoid self- 
destructive behavior, i.e., restraint and 
control . 






C 18 
6 




C 1 


C 15 
3 


C 13 
2 


C 9 
1 


C 7 
1 


(Decision Making) 
4. Recognize when a decision is needed and the 
advantages and disadvantages of alternatives; 
evaluate the alternatives, make a choice based 
upon the evaluation, and act upon the choices. 




C 19 
6 






C 19 

2 


C 11 

2 


C 10 

1 


C 6 
2 


(Values) 

5. Name three things that are valued and state the 
reasons for valuing. 






C 18 
6 


1 


C 1 


C 14 

2 


C 11 
1 


C 14 
2 


C 5 
1 
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Essential Learning Skills Pilot Study 
Skill Rating Pom 

Grade you teach t 5 7 Teacher Respondents 



BMMitlal LMxnlng Skills 



ouuMB s/wmoauTics 

(Calculatora) 

1. Oeteraine reasonableness of disolav 
answers. *^ ^ 



(BatisMtion) 

Use estiaatlon to check the reasonableness 
oi an answer. 



( Punct iona/Relationa ) 

fIlJ«fSf?J • y^f** P'oble., translate the 
incoraation into an appropriate nuaber 
sentence and solve, using whole nuaUaers 
and ■onev. 



2?** relate two-di«ensional figures 
to three-diamnaional figures and their 
properties, using aodela and pictures 
(i.e., square to cube). 



(Measuxeawnt) 

5. Relate and coapare metric units of measure- 
relate and coepare customary units of meaaur** 



_8«ctlgnl 



jror this grada, the objective 
' i» — (Check one. ) ' 



lite 



lUnclMr — 



-K- Section 2 

to you have adequate aeterlale to " 

■«^w*«>t« on tite 
objective? If not, what would 
ae alet you? tcheck all that My ly | 



Materials 



iMtructional Work I Teat* 
Strateolea | sheets I 



2 2 



3 3 



3 I 3 



3 1 



3 2 



Essential Learning Skills Pilot study 
Skill Rating Pom 

Grade you teach: 7 Teacher Respondent. 



00 



7. 



8. 



" 9. 



Saction 1 



BMMtlal liMcnlng Skills 



ror this grod*, th* ob}actlv« 

1« (ClMCk OfM.) 



GMM S/IUnuUTIC8 

(Niiaerationl 

6. Interpret, illustrate, read and/or write 
rational numbers with or without aids, 
(deciaals through hundredths; selected 
tractions with denoninators no greater 
than 12.) 



ITOO 



(Operations) 

Divide whole numbers by one or two-digit 
divisors, with or without aids and/or 
■ental arithswtic strategies. 



Find, coapare and order equivalent fractions, 
with or without aids. 



(Patterns) 

Create a pattern of geometric shapes and/or 
nuwbera (Including rational nuadbers ) 



(Probability /Statist ics ) 

10. Use data to construct and/or select a table 
or graph that fits given infomation 

(^ictog raph, bar, and line graphs ) . 

(Sets and Logic) 

11. Classify numbers according to given 
at' ributes odd, even, multi 



^ O ictors) 



pleSi divisors 



Too 
Hard 



unciMr ~ 
llMds an 
Pi 11 la 



Sactlon 2 



DO you have adoquata aatarlals to 
taach and rata atudanta on tlia 
objactiva? if not ^ what would 
i •t wa? i Chack all thft ^rr lr 



Inatnictional 
Mftarlala 



Inatnictional 
StrataoAai 



Hork I TMta 
Shaatal 



3 3 



2 2 



3 3 



3 3 



Appendix B 
Teachers' Comments 




irs 



Question #13 1 What do you ciirrently use to decide promotion 
and retention? 

!• Grades, mastery of skills, effort put forth In work 

2. Teacher judgment ^ Dally work of student oral written test scores, 
attendance, records 

3. Language arts and math 

4. Classroom assignments 

5. Test results from various subjects, oral discussion 

6. Grades (report card) - reading, math citizenship 

7. Test scores, classwork 

8. According to Area policy, i am not allowed to retain children In 
kdg. 

9. "Must be able to read"t 80% mastery of decoding skills, 
vocabulary, cosiprehenslon. Math * must be able to understand and 
do successfully (derations of facts and problem solving. 

10. The math and language arts grades are used a school policy Is being 
developed which lists the heading level which must be attained 
before promotion Is possible. 

11. Teacher judgement, reading level, math level, work hablts/soclal 
habits. 

12. N.B.C.S., Bncl. of Reading Level Test, iR Performance, Behavior, 
Organisational skills, parents Interest e a complete sentence 
after looking at a picture. 

13. Students progress In and potential for mastery of subject matter 

14. Grades earned - 2 F*s are reason for retention, age, and maturity 
In rare cases 

15. Grade book, report cards, class participation, behavior 

16. Everyday performance In the classroom, teacher test results, 
attendance and homework and ability to keep up with work after 
excessive absenteeism. 

17. Academic grades, attendance, age of students 

18. Tbst scores, grades, teacher observation of school work and 
behavior 

19. Kindergarten retention Is not allowed at our school 

20. Children's achievement, performance and attendance pattern. 
Child's ability also Is taken Into consideration 
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Question #13: What do you currently use to decide promotion 
and retention? (Cont'd) 

21. I use a level of books and skills, i use daily work (if child 
is trying) ^ 

22. Grade 3 and above - pupils with 2 E's or more in major area. 
Reading/math would not pass 

23. List strategies used as intervention codes 

24. A retention scale, reconmended by the administrator is used as a 
counseling tool 

25. Mastery of essential learning skills in relation to effort, 
ability, age, etc. ' 

26. Class participation and class work. Weekly quizes and bi-weekly 
test ' 

27. Mastery of skills in reading, English and spelling 

28. Mastery of Essential Learning Skills in relation to ability, 
age, etc., retention scale as provided by office 

29. Wd prepare 2 separate forms which address student progress. (2 E's 
in major subjects constitutes consideration). All forms sent to 
administrators who has final decision. 

30. Students who have an E in 2 major subjects are retained. (In P.U., 
an E in reading is cause for retention) 

31. Class performances - homework, test scores, kindergarten entrance 
and exists slcills mastered. 

32. Reading skills mastery, mathematic skills mastery 

33. Grades received on classroom projects and activities 

34. Report card grades, skills mastered at grade level 

35. Skills mastered, report card grades 

SillJ? Sii^Skill? English skills, spelling, entrance 

37. Teacher observation and anecdotal records, CAT test results, amount 
Of active progress as demonstrated by oral and written examples 

38. Mastery of letter recognition, mastery of or good grasp of 

detailed directions, teacher 

observation, CAT Test Results. 
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Question #13 1 Wiat do you currently use to decide promotion 
and retention? (Cont'd) 

39. The use of textbook program test well a teacher made test 

40. The objectives formed in conjunction with the other primary one 



41. Students are evaluated in all areas with the assistance of both 
teacher made and cconercial testing tools. They are also measured 
by teacher observation of individual performance in retention to 
their peers. 

42. Academic skills (grades and oral participation of reading, math, 
spelling, social studies, science 

43. Grades in reading, math, science, social studies 

44. Weekly - teacher made tests and coonercial testing tools. Teacher 
<»servaticn of individual and progress made in major areas. 

45. Falling grades in math, reading, and science 

46. Failing grades in three major subjects - math, reading, science 

47. Failing grades in math, reading, and science 

48. Policy is "supposed to be- to retain if child has 2 E's in major 
subjects; ie math, science, reading or English. Much depends on 
teacher judgment when looking at overall situation of child. 

49. Students that obtain two E's in two academic subjects are retained 
after the teacher judges the worth of the retention each card 
marking 



Question #14 1 Please list the actions that you take before you retain 
a student. 

1. Extra homework 

2. One on one help with an aid and my prep time with a pupil 

3. Parent/Teacher Conferences and extra communication 

4. Exit Skills Test give for Math and Reading developed several yeart 
ago. Required 80% mastery 

5. Notes sent with unsatisfactory report cards 

6. Parent-Teacher Conferences at report card time and whenever they 
are needed 
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Question #14 : Please list the actions that you take before you retain 
a student. (Cont'd) 

7. weekly contact with parents by note or phone in hope of improvement 

8. Additional practice worksheets sent home 

9. At tiroes, a conference with principal, parent ^d teacher are 
helpful 

10. Many tiroes, parents will send back notes but not pay attention to 
what is on them - at final retention time they refuse to accept the 
fact of upcoming retention and insist their child be promoted 

11. Additional help is given to a student at lunch and gym times 

12. Change/revise method of instruction pertaining to students 

13. Increase individual teacher help 

14. See if student is eligible for Title I, Chapter lii, etc 

15. Compare test scores to work being done in classroom 

16. Talk to parents, get their help 

17. Increase homework or give extra work books 

18. The check list would also be helpful for bilingual students and 
those receiving Chapter 1 or Article 3 students 

19. Contact home, keep them after school (extra support services), 
if^eeded^**' extra home work, student tutor, wrote up for testing 

20. Parent Conference, extra tutoring in weak areas, extra work sent 
home for tutoring 

21. Inform students, inform parents, check test acores, records, class 
work, oral and written.- check with principal 

22. Assignments clearly state, assignments completed, conference with 
'^arents 

23- J^t° 9ive extra help, explain to students what is expected, notes 

24. Made sure all assignments are clear 

25. Allow tine to make-up missed/ failed assignments 

26. Contact parents in writing of pending failure 
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Question #14 1 Please list the actions that you t^ before you retain 
a student. (Cont'd) 

27. Discuss progress and ejq>ectations with student, parents and admini- 
strator, provide (^portunities for eliminating deficits 

28. Conferences with parents, notes at specified times (report cards) 

29. Final retention note before r^rt card, mid-term one month prior 

30. Additional ccomnnts; Children should not be passed to grade three 
bacause they are P3 and cannot be retained in Grade 2. Two of my 
retentions are the result of this, these children have been behind 
all year. Parents should not be able to insisc child should be 
retained. Children should be retained in kdg., when necessary A 
dsveloDBental or reading read ines s class should be reinstated, as 
many of our students do not have the eiqperiences and backgrounds of 
the more affluent districts. These classrooms would be beneficial 
in having fewer number of retentions and dropouts (in my opinion) 

31. Counsel student, tUJc to parents, weekly progress reports, 
retention letter, no inprovement - failure 

32. Call in parents and child letting them know the deficit araas 

33. Send hose possi):le failure notices (by mail) 3 tines 

34. Call parents on phone letting than know continued progress of child 

35. Look at basic skills testing and last two semester grades on report 
card to see if any progress has been ma'le 

36. Consider past retentions, maturity and age before making final 
dacieion 

37. Send hosts note to parent, have conference with parents, first use 
every means needed to help student show inprovenents 

38. Counsel with student, counsel with parent, extra work sent home 

39. Notify parents child needs assistance, provide reinforcement 
activities, seek remedial services, give as much extra help as time 
pemits 

40. Contact parents (first report card), counselor or social worker, 
cross age tutoring 

41. Inform parents of unsatisfactory work throughout the year 

42. Provide piq>ilj with extra classroom assistance - tutoring, 
individualisation, et'- 

43. Special homework assignments arranged 
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Question #14: Please list the actions that you take before you retain 
a student. (Cont'd) ' retain 

*** cSlSS^ activities outside of school setting example: Marygrove 

45. Individualized instruction, peer tutoring, conferences with 
parents, determine proper placement - evaluate 

46. Contact the parents for a conference, discuss the situation with 
the parents and students 

<*5 3), send failure notices 

(at least 3), discuss with other teachers progress, conferences 
with principal, parent, student and teacher 

48. Parental contacts. Article 3 (Lab), Request tutoring, additional 
task for school/home. Individualize Reading, Peer tutoring 

49. Numerous parent conferences, individualized instruction, peer 
tutoring, remedial assistance from Chapter 3 specialist 

Sfti? ^^^^ lamediately when I m, aware of problem/notify them 

51. Give individual tutoring by me and by peers 

52. Suggest outside tutoring to parent 

53. suggest than an evaluation of sight /hearing/ability be done 

«!f?"i conference, student - teacher - parent conference, failure 

administrative - teacher conference 
concerning the child's progress 

55. Reteach areas not mastered, testing, parent counseling if possible 

56. See supportive services (if they seem to be needed), have 
conferences with the parents, try to do isolated individual help 

!*ff!l5 conferences, remedial assistance from labs, individual 
58. Have a conference with parent, review grades, review mastery or 

SSS^SSrSLfiiS^St"'^^ '^''^^ "^^'^ ^^^^ » 

yearly progress - academic, social, physical emotional, 
paront consultations, retest of questionable areas, review and 
retast ugain within last four weeks of school 

60. Reviewing Mastery of skills taught, being aware of learning 
problems (social emotional physical), parental consultation 

61. Parent involvement, weekly progress reports, one to one 
instructional lessons 
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Question #14 x Please list the actions that you take before you retain 
a student. (Cont'd) 

62. Tutoring (teacher-peer and cross-age), parental assistance, weekly 
update on student progress, remediation (general) In the area of 
weakness 

63. Warning notes, parent-teacher conference. Individual instruction 
for that child 

64. Contact parents periodically about poor grades by telephone, 
letters, etc., conferences, failure notices 

65. Individualised tutoring - teacher, peer, cross-age, parental 
assistance in renedlation, progress reports sent weekly, child and 
parent conferences 

66. Contact parents, send warning notes, final failure notes 

67. Contact parents, send warning and failure notes, have conferences 

68. Conferences w/parents, warning notes, failure notice, assigned 
tiine conf . before fin«il report card 

69. Contact parents, iraming notes, failure notes, assign conferences 
before final report card 

70. Send out warning, contact parents, send out failure notices 

71. Warning notes are sent home. Parent /Teacher Conference, Failure 
Warning letter at the end of the 5th card marking. Failure letter 
sent through the mail four weeks prior to the closing of school 
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^pendix C 
A Sample of Forms Used in Stucfy 



GRADE 5 



Office Use 
Only 

G: M F 
Chi Ar3 Bl 

DT 

SUS 

E: 12 3 4 5 



ESSENTIAL LEARNING SKILLS CHECK LIST 
GRADE 



Student Label 

Nanet 



Bjxthdate: (_ (_ l__ 

MO DA to" 

ID Number: I I I I I I I I I 



□Student is 
no longer 
enrolled. 



1. For what percent of the 1987-88 school year has this student been 
enrolled in — — 

this school? your class? 

0-25% 0 - 25% 

26 - 50% 26 - 50% 

51 - 75% 51 - 75% 

76 -100% 76 -100% 

2. Is this student currently awaiting placement in Special Education? 

Yes No 

3. Has this student been previously retained? 

Yes No 

If so, list the grade(8) repeated} 

4. Is this student currently being considered for retention? 

Yes No 

5. This student has been absent and tardy approximately how many half 
days? 

Absent 5 or fewer 6-10 11-20 20 or more 

Tardy 5 or fewer 6-10 11-20 20 or more 

6. Check the word that best describes this student's citizenship. 
pn9^ poor satisfactory excellent 

— ^ H2 

95 *^ 
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Essential Learning Skills Pilot Study 
Student Profile Check List 



Directions: For each skill listed, please check the mo-^t appropriate 

COlUMI. 



"55" 



Bssential Learning Skills 



GMM S/LMOMfil MfS 
IListMiag) 

« iistan to an incoi^iUta passag* and ••l«ct 
froa four suMMry stataMnts thm bast 
anding gor tha pwaga> iCanaraliting) 



(Spaakiag) 

« foraiiiata who, what, whmn, tow, why, and where 
quaationa regarding inforaation praaented uaina 
Standiird Enoliah. ^ ^ ' 



(Raading) 

- aalect froa four atateaenta the one which best 
daacribaa the aoat probable cauaa and/or effect 
that can be inferred froa tha avantp in a 
aelect ion Unf erred Cauae and effect RelationahiDs^ 



aeiact froa four atateaanta the one that can be 
verified in the aelactioa> (Oetaila) 



aeiact froa four aeta of four atateaenta the one 
which identifiea tha corract aaquence of eventa 
for a aelaction> fSaquanca) 



idantify four aalaction-related atateaenta as 
either tact or opinion, tLevela of Reality! 



I Li tare tare) 
- read a paaaaga and identify a tat 
either dialogua or narrative. 



nts as being 



(Writing) 

- read an outline and uae the ideaa in the 
outline to write a two-paragraph report ^bout 
Che copic , 

(Spelling) 

. correctly spell words (selected troe the titth 
grade approved sp ell ing test) m context. 

(Handwriiifigl 

- correctly fora upper and lower cduu cur»ivu 
latter legibly for all written Umju<«qe. 



Mastery 



Not 
Yet 
Taught 



Non-Mae tery 



Taught 
But Not 
Mastered 



Needs Pri^ 
requsite 
Skills 



Late 
Enroll* 
went 
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Essential Learning Skills Pilot Study 
Student Profile Check List 



Directions: 



cSluSS^*^ listed, please check ^he most appropriate 



Essential Laaming Skills 



GRADE S/APFECTIVB 
(Self-Bstem) 

Use self direction in academic and social 
experiences. 



( Interpersonal Relat ionahips \ 
Identify social support systems 



(Feelings) 

Examine emotions caused by external sources and 
demonstrate responses that will avoid self- 
destructive behavior, i.e., restraint and 
control . 



(Decision Making) 

Recognise when a decision is needed and the 
advantages and disadvantages of alternatives; 
evaluate the alternatives, make a choice based 
upon the evaluation, and act upon the choices. 



(Values) 

Nasie three things that are valued and state the 
reasons for valuing . 



14! 




Mastery 



Not 
Yet 
Taught 



Non-Mastery 



Taught 
But Not 
Masterec 



Needs Pre- 
requsite 
Skills 



Late 
Enroll- 
ment 



>3 n 
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Essential Learning Skills Pilot study 
Student Profile Check List 



ions: For each skill listed, please check the most appropriate 



Zssential Learning Skills 


Mastery 


Non-Hasterv 


Not 
Yet 
Tauaht 


Taught 
But Not 
Mastered 


Needs Pre- 
requsite 
Skills 


Late 
Enroll- 
ment 


GIUOB S/HATmUUTICS 
(Calculators) 

Oetemine reasonableness of display 
answers • 











— 


(BstiMtionl 

Use estiMtion to check the reasonableness 
of an answer. 








jg 

r ( Punct ions/Relat ions ) 

Interpret a word problen, translate the 
information into an appropriate nu«ber 
sentence and solve ^ using whole numbers 
and noney. 








(GeoMtry) 

Identify and relate two-dimensional figures 
to three-dimensional figures and their 
properties, using models and pictures 
(i.e., square to cube). 











(MeaettresMint) 

aiiii coaipai.a ■Bcrxc unxts oc neasurej 
r«lattt and coapare custoaary units of Measure. 










(Nuaeration^ 

Interpret, illustrate, read and/or write 
rational nuaia>ers with or without aids, 
(decinals through hundredths; selected 
tractions with denoninators no greater 
than 12. ) 
O 

ERIC 
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Essential Learning Skills Pilot Study 
Student Profile Check List 



Directions: For each skill listed, please check the most appropriate 
column. 



Essential Learning Skills 



Mastery 



Not 
Yet 
Taught 



Hon-Mastery 



Taught 
But Not 
Mastered 



Needs Pre- 
requsite 
Skills 



Late 
Enroll- 
ment 



S/MTI«UTICS 

(Operations) 

Divide whole numbers by one oi: two-digit 
divisors, with or without aids and/or 
mental arithmetic strategies > 



so 



ERIC 



Find, compare and order equivalent fractions, 
wit h or without aids^ 

(Patterns) 

Crtidte a pdttiMn at (jtM>nu.*t r ic shapes and/or 
numbers (iiu ludincj laiujiial nunibtiis) 

(Probabi 1 iLy/Stal isl a n) 

Use data lo cunsliutt unU/or select a table 
or graph that lits given information 
(pictograph, bar, and line graphs). 



(Sets and Logic) 

Classify numbers according to given 
attributes odd, even, multiples, divisors 
( factors) • 
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Essential Learning Skills Pilot Study 
Teacher Questionnaire 



Detroit Public Schools Is considering the use of standards for 
determining the promotion and retention of students. As part of this 
process. Essential Learning Skills have been designated In Language 
Arts, Mathematics and Affective Education. As a participant in the 
Essential Learning Skills Pilot Study, you have been asked to complete 
a check list for each selected student. 

This questionnaire presents you with an opportunity to express 
your opinions about both the process of this student assessment and 
the appropriateness of the proposed Essential Learning Skills. 

Your perceptions are of utmost Importance in this process; 
please be candid. 

1. What grade level (s) do you teach? 

K 1 2 3 4 5 

2. Do you '.each — (Check one.) 

self-contained? 

platoon? 

other? (describe) 



3. For what subject (s) do yr give grades to students? 

Mathematics Language Arts 

4. How much time, in minutes, was needed for you to 
complete the check list for one student? minutes 

5. Which area(s) of the check list did you complete for 
each child? (Check all that appJy ) 

Language Arts 

Mathematics 

Affective 

6 . Check the orm statement below which best describes 
the language arts and mathematics curriculum taught in 
your school. 

What is taught 11 lees than 

the Essential Leamino Skills 

What is taught is nearly identical 

to the Essential Leamino Skills 

What is taught is broader than 
the Essential Leamino Skills 



Comments i 
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7. Check the one statement which best describes the 
language arts and mathematics curriculum taught in 
your school* 

What is taught is less than the 

S trands and Oblectives 

What is taug' t is nearly identical 

to the Strands and Oblectives 

What is taught is broader than the 

Strands and Oblectives 



Comments s 



8* Does your school have its own promotion/retention 
criteria? 

« - Don't 
Yes (in pxace) in Process No Know 

9* Does your school currently have a procedure for keeping 
track of skills in the affective area? 

Yes No 

10. TO what degree do you feel the affective objectives 

on the Essential Learning Skills check list are related 
to the citizenship marks given your students? 
(Check one. ) 

Not at all Somewhat Completely 

11* TO what degree would the Essential Learning Skills Check 
List help you — 

a. make promotion decisions? 

Not at all Somewhat Quite a bit 

b. counsel parents and students? 

Not at all Somewhat Quite a bit 

c. support promotion decisions? 

Not at all Somewhat Quite a bit 



Comments t 
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For which students do you feel the completion of check 
lists would be appropriate? (Check one.) 



All students Students considered 

for retention 

Students receiving Others (list) 

Chapter 1 or 
Article 3 services 



Bilingual students 

Special education 
students 



What do you currently use to decide promotion and 
retention? Please state. 



Please list the actions that you take before you retain 
a student • 

1. 

2. 

3^ 

4,^ 



\'<3 
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